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No person is in a position to do his best work unless 
responsibility is delegated to hiia with the freedom of initiative 
and with the necessary authority. In developing the soundness 
of an organization it has been found very helpful to have each 
individual clearly understand the limits of his authority. 
Services rendered by each employee are not 
readily evaluated unless these limits are specifically 
defined. Clerks, teachers, supervisors, and princi­
pals must understand the relationships which the 
organization intends shall exist among them and with 
the school system as a whole. The association of the 
professional staff in a public-school system should 
create an environment in which improvement in the 
service and in the production is paralleled by a 
corresponding growth and development in the effec­
tiveness of the individuals engaged in the work. 
The writer assumes that the administration of an educational 
enterprise seeks, through organization, to combine in the most 
effective and economical manner the efforts of the persons 
associated in carrying on the work, to assure a maximum return 
from the machinery, materials, and plant facilities provided, 
and to plan for the most economical use of the funds made available. 
Good management has its basis in organization and when this is 
properly conceived and operated, the most satisfactory returns 
o 
from hitman efforts are made possible. 
Engelhardt, Fred. Public School Organization and Ad­
ministration. p. 140. 
2Ibid., p. 139. 
2 
X 
Every plan of organization for the improvement 
of instruction which separates from the main body of 
pupils in any one educational unit small groups re­
quiring special treatment brings into existence new ad­
ministrative problems. To operate each of the main ad­
ministrative units established in a school system as a 
coordinated whole, along with the large number of as­
sociated activities which are auxiliaries to the work 
of instruction, requires careful planning and a detailed 
classification of the functions to be performed, and con­
ceiving that ail endeavors that tend to improve the ser­
vices which high schools are rendering are concomitants 
of organization and administration.-*• 
During the school year 1941-1942, there were seventy-seven 
g » 
small Negro pubiio high schools in Oklahoma; of the seventy—seven 
small Negro public high schools of Oklahoma, fifty of them were 
seleoted for this study. These fifty small Negro high schools of 
Oklahoma were found to be operating with full time faculties of 
seven or less teachers including the principal. 
The small high schools occupy an important place in the 
field of secondary education in the United States. In 1930, it 
was reported that there were 25,294 secondary schools in the United 
4 
States. Of this number approximately 12,000 were small high 
schools which ministered to about one-fifth of the total seoon-
5 
dary school enrollment. 
IIbid., p. 132. 
2See "Definition of Terms", p. 7. 
g 
Oklahoma State Department of Bducation. Directory of Secon-
dary Schools of Oklahoma, pp. 3-6. 
R̂ice, G. A., Conrad, C. C. and Fleming, Paul. The Adminis-
tration of Public High Schools Through Their personnel! p""SI 
5Ibid., p. 3 
3 
In view of the fact that the small Negro high schools com­
prise more than 78.5 per cent"1, of all Negro high schools in 
Oklahoma, it is surprising to note from the reply of questionnaires 
that very little has been done to acquaint present and future 
administrators with practical problems of the school. 
Many movements have been established to plan the educational 
needs of the school as a whole, and to articulate, both horizon­
tally and vertically, the work of the entire system in order to 
render the educational service more complete, effeotive and ef­
ficient. "progressive educational ideas are applied dissimilarly 
2 in unlike situations;" therefore, when the management or school 
systems is studied, marked variations are found in organization and 
administrative procedures. For this reason a classification of 
school systems according to type of organization or according to 
kinds of educational program provided is diffioult. "The secondary 
school organization has been modified and reformed by forces at 
different times under different circumstances peculiar to the local 
„3 community." 
The present study was undertaken with tne object of presenting 
a body of scientific data pertaining to the organization and ad­
ministration of these schools. 
1 * — * — — 
Information from State Department of Education. 
2 
Rice, G. A., Conrad, C. C. and Fleming, Paul. op. cit., 
pp. 25-26. 
3 
Engelhardt, op. cit., p. 121. 
4 
Statement of the Problem 
Tne -writer assumes that the plan of organization devised for 
the nature of things requires adjustment to the type of educa­
tional system in -which the schools are operated. An organization 
of schools writh three or more secondary schools will not present 
the same program for carrying on administrative services as one 
•will find in operation in a system in which all the work in 
grades one to twelve, inclusive, is carried on in one building and 
is administered under the direction of one principal. 
The great majority of secondary schools are operated in 
systems in which but one full time administrator is employed. 
The most common public educational organization 
found in the United States is one in which the super­
intendent of schools shares with the high school prin­
cipal practically all important duties connected with 
the management of the secondary schools. xhe superin­
tendent realizes his inability to administer the dis­
trict or ward schools in his city efficiently -without 
the aid of a professional assistant in each local school 
and requests his sohool board to appoint a principal 
clothed with administrative power to function under the 
superintendent. 
A study of the school systems of the United States places such 
cities as New York, Chicago, and a few of the other larger munici­
palities in a class to themselves. The writer assumes that the 
pattern of organization in these cities is very much different from 
the pattern formulated elsewhere. Yet a detailed analysis of 
highly specialized plans or organization applied in the larger citie s 
Jacobson, Paul B. and Reavis, William C. Duties of Sohool 
Principals, pp. 35-36. 
5 
would no doubt reveal schemes for doing things that could with 
profit be adapted to the schools included in this stu<fy. 
TlUhile initiating this investigation the writer is fully aware 
of the difficulties that confront any attempt to make a state wide 
study of administrative organization of all the Negro schools in 
Oklahoma. 
The study will treat of primary administration and organi­
zation of the thirty-four selected small Negro high schools in 
Oklahoma that are included in this study and will attempt to 
answer the following questions} 
1. lhat are the current practices in these schools? 
2. Are these schools organized and administered in the 
light of what authorities in school administration 
consider good practices? 
The following are some of the things that the writer hopes 
to find from this investigation: (1) the methods of guidance 
used in these schools; (2) the plan of student government; (3) the 
number of schools that furnish transportation to high school stu­
dents; (4) the nature of the health programs of the schools; (5) 
the number of schools that have regular assemblies and how far in 
advance are they planned; (6) the number of principals who 
regularly interview teachers who are seeking teaching positions; 
(7) the number of principals having offices and the kind of office 
equipment; and (8) the number of principals having clerical assis­
tance. 
6 
Scope of the Study 
This study was planned to include fifty small Negro high 
schools in Oklahoma; however, because of the number of replies, it 
is limited to thirty-four schools. This study is limited to those 
aspects of organization and administration covered by the question­
naire which was sent to the sohools during the fall of 1941. 
Source of Data 
The data for this investigation were secured through personal 
visits to the principals of various high schools, by use of the 
questionnaire, a study of educational bulletins of Oklahoma and 
national government records, and a consideration of authoritative 
opinion in the field of school administration and organization. 
Need for the Study 
According to Fling: 
If one or more of the following conditions exists 
a topic needs investigation: (l) Has it ever been in­
vestigated? (2) Has it ever been investigated in an in­
complete way? (3) Has the material been treated un­
critically? (4) Is a new valuable synthesis possible? 
(5) Has new material been found that justifies the re­
examination of the topic? 1 
The writer consulted the Bibliography of Research Studies 
in Education from 1930 to 1940 ^ and was unable to find that 
this study had ever been made. 
"'"'Fling, Fred M The Writing of History, pp. 36-37. 
2 'United States Office of Education. Bibliography of Research 
Studies in Education. 
7 
Definition of Terms 
Small high school. — For the purpose of this study the small 
high school has been defined as one having ten or fewer full time 
school teachers. 
The number of teachers appeared to be the only criterion for 
the classification of the schools, as any other criteria, suoh 
as number of pupils, or amount of money appropriated would vary 
through the state of Oklahoma, and would also vary from year to 
year in the case of individual schools. 
The number of teachers will remain fairly constant for any 
future comparison and provide a workable grouping of schools. 
High school. — In districts which have accredited high schools 
and approved junior high schools, the high school includes grades 
1* 
seven to twelve, inclusive. Incidentally, there is only one 
2 approved junior high school in Oklahoma for Negroes. Hence, the 
wri-cer defines a high school as one which includes grades nine 
through twelve. All the schools studied were state accredited ex­
cept two. 
Isolated district. — It is one which by reason of small popu­
lation or topography oannot economically be organized to secure an 
average daily attendance of at least fifteen pupils in the elemen-
5 tary school, or twenty-five pupils in the high school. 
^"Oklahoma State Department of Education. The Oklahoma School 
Financial Law Bulletin, p. 145-A. 
^Oklahoma State Department of Education. Oklahoma Educational 
Directory, p. 65. ——————— 
3 Ibid., p. 31. 
8 
Guidance. — According "bo Jaoobson and Reavis; 
Guidance is a service designed to help pupils to 
choose wisely between alternatives, to help pupils to 
understand their abilities and limitations and to help ^ 
them effect adjustments to the society in -which they live. 
Administration. — This term is used to indicate the perform­
ance of the executive duties of a school, usually by an individual 
designated as principal or head-teacher. 
Organization. — This term includes the entire body and 
structure of the school, inoluding pupils, faoulty, committee, cur­
riculum and extra-curricular activities. 
Curriculum. — This term refers to the sum total of the learning 
2 experiences. It is an instrument of both individual and social 
3 
growth and integration. 
Extra-Curricular activities. — Although this term is related 
to the Curricula, it is used in this study to designate supervised 
activities which occur in addition to regular organized class work 
in or outside of the class room. 
Review of Previous Related Subjects 
The number of small high schools is steadily being reduced. It 
is nevertheless apparent that numerically the small high sohools 
are very much in the majority* i"his, of course, is tantamount to 
saying that most of the high schools are located in rural territory, 
^Jacobson and Reavis, op. cit., p. 112. 
2Ibid., p. 568. 
2 Barr, A* S., Burton, W. H. and Brueckner, L. J. Supervision, 
p. 500. — 
9 
by which is meant communities with fewer than 2,500 inhabitants. 
Mich has been written and many studies have been made relating 
to the small high schools and their problems. It was found, how-
ever, that most of the data in studies pertaining to secondary 
education were treated in such a manner that direct comparisons 
to this survey were very difficult. No doubt the best survey to 
the problems confronting secondary education in recent years is the 
National Purvey of Secondary Education.̂  
This study was proposed by the members of the North Central 
Association of Colleges and Secondary Schools and was conducted by 
Dr. Leonard V. Koos, of the University of Chicago. One of the 
bulletins oi this survey, entitled The Smaller Secondary Schools 
made comparisons of the several sizes of high schools. The study 
was based on 614 schools, located chiefly in rural and semi-
rurai areas; a portion of these schools was selected because of note­
worthy achievements, -while the other schools were selected at ran­
dom. 
2 
Breternitz made an intensive study of twenty three-year high 
schools, thirty-eight four-year high schools and twenty-nine six-
year high schools throughout the state of Nebraska to determine 
the organizations and staff personnel in the Nebraska schools. The pur­
poses of his study were: (1) to determine the prevelence of the 
three and six-year high schools in Nebraska, having an enrollment 
1 " —— 
« '•erris> Ernery, Gaumnitz, W. H. and Brammell, Roy. The 
Smaller Secondary Schools. —-
2 
®reternitz* Louis A. The Organization, Administration and 
ersonnel Selected '1'hroeT 1'our and Six-Year High Sohool"s~5f 
10 
of between 76 and 1000 pupils and (2) to determine the differentia­
tions and range of organization, administration and staff personnel 
in the three most numerous types of secondary schools and of the 
same organization with particular reference to length of the 
school year, length of the school day, length of the class periods, 
library personnel, pupil-teacher ration, preparation, experience, 
tenure and salaries of the principals and teachers in the selected 
high schools in Nebraska. 
The author formed the conclusion that from the data at hand 
that the schools differed very little in administrative practices 
and that the schools included in the study compared favorably with 
schools of the same size throughout the United States. 
Peterson,"'' studied the administration and organization of the 
county schools of Trempealeau county in Wisconsin with the following 
purposes in views (1) to discover the cost of administration, 
(2) to determine the curricular offerings in the schools of 
Trempealeau County, and (3) to get a closer insight of these schools 
in order that information might be secured that would form a basis 
for understanding the organization of the one-room county schools and 
analyzing the problem with special reference to organization. 
The author of this study found that there were too many one-
room schools, too many teachers teaching eight different classes; 
the cost was too high per pupil; the teachers were poorly paid and 
Petersen, Robert G. A Study of School Administration and 
Organization in Trempealeau County, Wisconsin? 
11 
also poorly prepared. Further findings weres that there were 9100 
children between the ages 4-20 in Trempealeau County, Wisconsin, 
and of this number 4,653 were enrolled in school; there were 
107 rural school districts all of which were supervised by the 
County Superintendent of Schools assisted by two supervisors who 
visited the schools twice during a school year. 
Method of Research 
After the problem to be studied has been chosen, there re­
mained the question of how to get data. 
The possibility of visiting all the selected small Negro 
high schools in Oklahoma was considered. The scattered location 
of the schools made this method impractical from the point of view 
of time, expense, rubber shortage, and a possibility of gas 
rationing. There remained two other possibilities: The selection 
of fifty small Negro high schools within reasonable traveling dis­
tance, or a broad survey of fifty small Negro high schools 
scattered through the state of Oklahoma based upon the findings of 
a questionnaire. 
The questionnaire method of securing the data for the survey 
was decided upon only after a very careful consideration of the 
limitations of this method.^" It seemed very logical to use the 
questionnaire method since a larger number of schools could be 
reached through this procedure. 
Almaek, J. C. Research and Thesis Writing, p. 216. 
12 
After the subject had been chosen and the questionnaire 
had been decided upon as the method for gathering the data, there 
remained the task of composing the questionnaire. An intensive 
study of the literature pertaining to the small high schools 
aided in the selection of the various phases to be studied. A 
tentative list of questions -was then made and submitted to R. L. 
Jeffreys, professor of Education at Prairie View State College, 
Prairie View, Texas, for his oritical examination and expert ad­
vice. Several suggestions and changes were made whereby the ques­
tionnaire was improved. A second list of questions was then made 
and submitted for further criticisms and advice. 
To test further the soundness of the questions and the ease 
of answering the entire questionnaire, copies were sent out to 
the principals of five small Negro high sohools in Oklahoma. 
The purpose of the questionnaire was explained to the princi­
pals, and they were asked to cooperate in filling out the copies. 
Their criticisms were solicited, and they were asked to observe 
the time required to answer the questions. Four of the five schools 
returned the questionnaires stating that they thought the questions 
were to the point. 
Fifty questionnaires were mailed to fifty selected small 
Negro high schools in Oklahoma. Thirty-four of the principals 
checked the l ists  and returned them. In some cases,  however,  the 
writer was obliged to send from two to three requests asking the 
principals to kindly return the questionnaires. 
13 
Even though letters were sent urging those principals who 
were slow to return the questionnaires, there were sixteen princi­
pals who did not answer the questionnaire. However, the writer 
was able to get a return of thirty-four out of the fifty question­
naires sent out, as may be seen in Table I. 
Extreme care was taken to put the questionnaire in such form 
that it could be answered easily without asking too much of the 
principals' time. The fact that the reliability of the results 
would largely depend upon these factors makes them exceedingly im­
portant. However, other factors in evaluating a questionnaire were 
not sacrificed in favor of ease or speed. 
A fifty per cent return of a questionnaire is considered nor­
mal and the reliability increases in direct proportion to the 
returns. 
1 
Almack says that: 
Fifty per oent returns of a questionnaire is normal; 
only when exceptional care is used in the form, when 
special inducements are offered for reply, and when the 
subject is of exceptional interest and importance can an 
investigation realize a seventy-five per cent return. 
To increase further the reliability of results, each questionnaire 
was checked before filing to see if all answers were clear or if 
the information contained in each was complete. In a few cases 
answers were given that appeared to need further explanation. 
One principal sent along with the questionnaire explanations 
to the answers, given separately, especially those that seemed odd. 
1 
Ibid., p. 216. 
14 
One of the replies to the letters may be found in Appendix 
D. 
The communities represenxed consist of cities and villages 
with a population range from 320 to 16,700 according to the 1930 
^census. They are located in thirty-four of the seventy-seven 
oounties of the state of Oklahoma. It must, however, be kept in 
mind that there are about 15 comities in Oklahoma where but few 
or no Negroes live; not enough for a school to be maintained. 
TABLE I. A COMPARISON OF RETURNS FROM THIRTY-FOUR OF THE FIFTY 
SELECTED SMALL NEGRO HIGH SCHOOLS OF OKLAHOMA. 
Types of Schools Number of Schools 
According to Num.- To Ihich Question-








1 2 2 100 
2 9 7 77.77 
3 18 11 61.11 
4 17 11 64.70 
6 3 2 66.66 
7 1 1 100 
Total 50 34 68 
A comparison of the returns from six -types of schools studied 
will be of interest in the light of reliability. Such a comparison 
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is shown in Table I where are listed the types of schools; one, 
two, three, four, six and seven teacher; the number of sohools 
in each group studied in Oklahoma; the number of schools in each 
group is indicated. The per cent of returns from the one and 
seven-teacher schools was the highest, being 100 and 100 respec­
tively, which was greater than the total returns. 
The per cent of returns from the two, three, four and six-
teacher schools was 77.77, 61.11, 64.70 and 66.66 respectively. 




The present chapter will be concerned with certain more gene­
ral characteristics of the organization and administration of the 
smaller secondary schools. 
The major topics presented will include the general features 
of organization, the responsibilities and duties of the high 
school principal,* the periods per day, guidance, extra-curricular 
activities, the school assembly, the availability of the library, 
and the transportation of pupils. 
One of the first things that impresses one in the study of 
small secondary schools is the great variation existing in organ­
ization, not only among schools of different sizes but also among 
those belonging to similiar groups. One of the most noticeable 
characteristics of organization and administration in these schools 
is variability. 
The writer believes that the administration of any school, 
large or small, should be sufficiently organized to achieve cer­
tain educational values that will promote the general welfare of the 
entire school population, and should take into consideration the 
pupil, faculty and school facilities. 
The writer further believes that there should be sufficient 
details to guide all those associated with the school in order to 
Although practice varies, to avoid confusion through out the 
present study, the term "Principal" will be used whenever the per­
son referred to has major responsibility for the high school, even 
though he may be responsible for all of the elementary grades. 
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allow efficient working on all branches with the least possible 
waste of effort. He also believes that the schools should be or­
ganized to allow the greatest possible expression of individual 
initiative on the part of the pupil and faculty. 
Engelhardt says: 
The major function of administration is to establish 
and develop an organization through which the aims and 
purposes projected for the schools may be fulfilled. 
Hence, it is desirable to organize the school for student 
participation in those administrative activities which may 
contribute to the development of the pupil.^ 
Engelhardt also states: 
The plan of class management, the organization for 
school discipline, and the administration of school 
routine must be designed to meet the special needs of 
the adolescent years of the American youth, if they are 
to be retained in school and the aims or education are 
to be fulfilled. 
This chapter presents the current practices in a few selected 
phases of the organization and administration of thirty-four small 
Negro high schools of Oklahoma as found from the return of a 
questionnaire. 
Periods Per Day 
The number of periods in thirty-four selected small Negro high 
schools in Oklahoma varied from five to eight periods per day, 
while eighty-eight per cent of those reported were organized on 
six and eight periods. Among the two, three, and four-teacher 
^Engelhardt, op. cit., pp. 259-260. 
2 Ibid., p. 258. 
g 
or ltnt be giV9n in round fiSures» all fractional parts 
be S f8r °ent wU1 be droPP0d, U7.1 per cent will 
1 87, et., 87.5 will be called about 88, etc. 
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schools, about; nine per cent were organized on a seven period 
program and about three per cent or one school in the four-teacher 
group was organized and operated on a five period program. 
Among the four-teacher schools, thirty-six per cent operated 
on an eight period program, nine per cent operated on a seven 
period program, forty-five per cent operated on a six period 
program. 
Only one four-teacher school reporting had fewer than six 
periods a day. 
Further facts reveal that the six and seven-teacher schools 
operate on a six period program, and the three-teacher schools 
operate on the six, seven, and eight period program. 
There were thirteen schools in the one, two, three, and four-
teacher schools that operated on an eight period program whereas 
one school each in the two, three and four-teacher schools, 
operated on a seven period program. There were three schools in 
the two-teacher schools, six in the three-teacher schools, five in 
the four teacher sohools that operated on a six period program and 
one school in the seven-teacher schools operated on the six 
period program. Only one school operated on the five period program. 
Table II shows the number of periods per day, the number of 
schools in each group in "the reporting thirty-four selected small 
Uegro high schools in Oklahoma, and the periods on which they are 
operated. 
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TABLE II. NUMBER OF PERIODS PER DAY, NUMBER OF SCHOOLS IN EACH 
GROUP IN THE REPORTING SELECTED SMALL NEGRO HIGH SCHOOLS 
IN OKLAHOMA, AND THE PERIODS ON WHICH THEY ARE 
OPERATED 
No. of One Two Three , Four Six Seven 
periods Teacher teacher teacher teacher teacher teacher Total 
per day schools schools schools schools schools schools 
5 0 0 0 1 0 0 1 
6 0 3 6 5 2 1 17 
7 0 1 1 1 0 0 3 
8 2 3 4 4 0 0 13 
Total 2 7 11 11 2 1 34 
It will be seen that the majority of the schools were organized 
and operated on the six and eight period program, and only one 
school operated on less than six periods, although the majority of 
these schools were organized on a school day of six and eight 
periods. It is significant that a few schools found advantages in 
five and seven periods. 
Langfitt and Newson state; 
Good organization and administration will operate to 
reduce the number of schools using eight or nine periods 
in the school day for regular class periods.^-
According to Jacobson and Reavis; 
The principal oan clarify his organization (1) by 
changing occasionally the vantage point from which the 
1 
Langfitt, Cyr and Newsom, N. W. xhe Small High School at Work, 
p. 482. 
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principalship is viewed, (2) by resorting to job 
analysis and self survey of his duties and responsi­
bilities, and (3) by checking his practice in organi­
zation against those of other principals, especially 
against practices which have been presented in pub­
lished form.l 
Length of Periods 
An examination of Table III shows that there was about the 
same variation among the small Negro high schools of Oklahoma in 
the length of the periods as in the number of periods per day. 
The number of minutes varied from forty five to ninety} the 
shortest periods were in eleven of the one, two, three, and four-
teacher schools and the longest period was in eight of the 
one, two, three and four-teacher schools. Despite the wide range 
in the number of minutes in the periods, the majority of the 
schools were organized on forty-five and sixty minute- periods 
program; forty per cent of those reporting had forty-five minute 
periods; about thirty per cent had sixty minute periods; about 
twenty six per cent had fifty-five minutes and about four per 
cent had double periods. 
Three schools in the two-teacher group, three schools in the 
three-teacher group, and one school in the six-teacher group did 
not answer the question in regard to the number of minutes in 
their class periods. 
1 
Jacobson and Reavis, op. cit., p. 2. 
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TABLE III. LENGTH OF MORNING AND EVENING CLASS PERIODS IN 
MINUTES OF REPORTING TWENTY-SEVEN SELECTED SMALL 























45 1 2 3 5 0 0 11 
55 0 0 1 4 1 1 7 
60 1 1 4 2 0 0 8 
45-90 0 1 0 0 0 0 1 
Total 2 4 8 11 1 1 27 
One school reported having forty-five and ninety minute 
class periods in the afternoon. Th© double class period appeared 
to be periods used for laboratory work. 
All principals, that reported, stated that their schools 
were organized and operated either on a five, six, seven, or eight 
class period per day. Those having six periods had three periods 
in the afternoon and three periods on the forenoon; and those 
having eight periods had four periods in the forenoon and four in 
the afternoon. 
The length of the class periods in the small Negro high 
schools, in general, was found to be about the same in Oklahoma as 
in the entire nation.^" 
^Ibid., p. 83. 
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In the year 1934-1935, 3b per cent or the schools ac­
credited by the North Central Association of Colleges and Secon­
dary Schools operated on a schedule of fifty-five minutes or 
1 
more. 
Table III reveais that 59 per cent of the schools reported 
the length of class periods as of fifty-five minutes or more. 
There has been a tendency to adopt class periods longer 
than the traditional forty-five minutes. The above statement 
may be judged from the following quotation from Langfitt, Qyr, and 
o 
Newsomt "A careful analysis of the situation in several small 
states during recent years has shown that small high schools 
may adopt a period of sixty minutes without serious handicap." 
In making thirty actual daily schedules for each of ten 
small high schools, Puckett found that the adoption of the 
longer period with no provision for double periods for any sub-
ject materially reduced the number of subject conflicts for pupils.w 
Time Between Classes 
Table IV shows the number of minutes between class periods of 
the schools reporting. 
There were two schools that did not answer the question per­
taining to the number of minutes between classes, these schools 
^Ibid., p. 84. 
2 
Langfitt, Cyr and Newsom, op. cit., p. 83. 
g 
Jacobson and Reavis, op. pit., p. 83. 
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were in the two and three-teacher schools. There was also one 
principal in the four-teaoher sohool who misinterpreted the 
question and the data could not be used. 
TABLE IV. NUMBER OF MINUTES BETWEEN CLASSES IN THE REPORTING 
THIRTY-ONE SELECTED SMALL NEGRO HIGH SCHOOLS IN 
OKLAHOMA. 
No. of One Two Three Four Six Seven 
Minutes teacher teacher teacher teacher teacher teacher Total 
Between schools schools schools schools schools schools 
classes 
0 0 0 0 0 0 0 0 
1 0 1 0 0 0 0 1 
2 0 0 1 1 0 0 2 
3 0 1 1 2 0 0 4 
4 0 0 1 1 0 0 2 
5 2 3 7 6 2 1 21 
15-30 0 1 0 0 0 0 1 
Total 2 6 10 10 2 1 31 
About sixty-eight per cent of the schools reporting allowed 
five minutes time between classes. Six per cent of the sohools 
reporting allowed four minutes time between classes. About thirteen 
per cent of the schools allowed three minutes time between classes; 
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three per cent of the schools reporting, allowed one minute 
between and three per cent allowed from fifteen to thirty 
minutes between classes. 
The writer believes that during the school day there probab­
ly will be used, for the passing of classes, between eight and 
ten minutes depending upon the location of the rooms in the 
building and the size of the classes. Passing time should be 
included in the daily program to prevent confusion and mis­
understanding. This seemed to be a weak point in the schedule 
of some schools. Good school administration must take into 
consideration even the things that may appear trivial. Lang-
fitt, Cyr, and Newsom remind the schedule maker that, "Even 
such an item as time passing between classes required a care­
ful study of plant facilities.""'' 
Opening Exercises 
Table V shows that the majority, about sixty-six per cent, 
of the Negro principals in this study made provisions in their 
daily programs for opening exercises and that this provision 
was usually made in the morning program. Thirty-four per cent 
of the sohools did not make any provisions for opening exer­
cises. 
Langfitt, Cyr, and Newsom, op. cit., p. 487. 
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TABLE V. NUMBER REPORTING THIRTY-TWO SELECTED SMALL NEGRO HIGH 























Yes 2 4 7 7 1 0 21 
No 0 2 3 4 1 1 11 
Total 2 6 10 11 2 1 32 
There were two schools that did not answer the question re­
garding the opening exercises, these schools were among the two 
and three-teacher schools. 
Recess it 
The general practices among the small high schools in Oklahoma S 
pertaining to recesses conformed to the recommendations adopted by 
the White House Conference in Child Health and Protection of 1930. 
The experts agreed that there should be a fifteen minute rest period 
during each half-day session. 
Among the thirty-two selected small Negro high schools re­
porting, thirty-rour per oent made provisions in their daily 
programs for an evening or a morning recess. About sixty-six per 
^"Rice, Conrad, and Fleming, op. cit., p. 290. 
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cent made no provisions for recess in their daily program. 
Twelve per cent of those reporting had ootn morning and afternoon 
recess, while thirty-seven per cent did not have a morning recess. 
Table VI shows the number of small Negro high schools reporting 
1 
that have and did not have recesses. 
TABLE VI. NUMBER REPORTING THIRTY-TWO SELECTED SMALL NEGRO HIGH 
SCHOOLS IN OKLAHOMA THAT HAVE OR DO NOT HAVE MORNING 
RECESS 
Recess­ One Two Three Four Six Seven 
es teacher teacher teacher teacher teacher teacher Total 
schools schools schools schools schools schools 
Yes 0 3 5 3 0 0 11 
No 2 4 5 7 2 1 21 
Total 2 7 10 10 2 1 32 
Table VI shows that fifty-seven per cent of the two teacher 
2 
schools provided for recesses in their daily programs whereas 
forty-three per cent of the two teacher schools did not provide for 
recesses in their daily programs. Sixty per cent of the three-
teacher schools provided for recess in their daily schedule, while 
forty per cent of the three-teacher schools did not provide for 
recesses in their daily program; about sixty-four per cent of the 
four-teacher schools provided for recesses in their daily schedule, 
1 
There were two schools that did not answer the question 
pertaining to morning recess. 
2 
Recess in this study does not include the noon hour. 
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whereas thirty-six per cent of the four-teacher schools made no 
provisions for recesses in their daily program. Neither of the 
reporting, one, six, and seven-teacher schools provided for 
recesses in their daily schedule. Seventeen or fifty-one per cent 
of the reporting schools provided in their daily schedule a period 
for recess. 
TABLE VII. NUMBER OF MINUTES IN RECESS OF THE REPORTING SEVENTEEN 
SELECTED SMALL NEGRO HIGH SCHOOLS IN OKLAHOMA 
No. of One Two Three Four Six Seven 
minutes teacher teacher teacher teacher teacher teacher Total 
schools schools schools schools schools schools 
3 0 1 0 0 0 0 1 
5 0 0 1 1 0 0 2 
8 0 0 0 1 0 0 1 
10 0 1 2 2 0 0 5 
15 0 1 3 3 0 0 7 
30 0 0 0 1 0 0 1 
Total 0 3 6 7 0 0 17 
Table VII reveals that more three and four-teacher 
schools provided time for recess than any of the other groups. 
Bell Schedule 
The hours for daily opening and closing of the small 
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Negro High school in Oklahoma were indeed varied, as may be seen 
by examining Tables VIII, IX, X and XI. Table VIII shows that 
the time for the opening of schools in the morning ranges between 
8 j 25 and 10:00 o'clock. 
Fifty per cent of the reporting schools opened the days' 
session at 8:25, 8:45, 9:25 and 10:00 respectively. 
Table VIII shows the bell schedule for the opening of school 
in the morning. 
TABLE VIII. BELL SCHEDULES FOR THE OPENING OF SCHOOLS IN THE 
MORNING OF THIRTY REPORTING SELECTED SMALL NEGRO HIGH 
























8:25 0 0 1 0 0 0 1 
8;30 0 2 0 0 1 0 3 
8:45 0 0 0 1 0 0 1 
8:55 1 1 2 4 0 0 8 
9:00 1 4 3 5 1 1 15 
9:25 0 0 0 1 0 0 1 
10;00 0 0 1 0 0 0 1 
Total 2 7 7 11 2 1 30 
One school reported that it opens school at 9:55 in the win­
ter and 8:45 in the summer; four schools in the three-teacher 
29 
schools did not answer the question pertaining to the opening of 
the morning session. 
Table IX shows the bell schedule for the opening of schools 
in the afternoon. 
TABLE IX. BELL SCHEDULES FOR THE OPENING OF SCHOOL IN THE AFTER­
NOON IN THE THIRTY SELECTED SMALL NEGRO HIGH SCHOOLS IN OKLAHOMA 
Opening One Two Three Four Six Seven 
bell teacher teacher teacher teacher teacher teacher Total 
schedule schools schools schools schools schools schools 
in after­
noon 
12:40 0 0 1 0 0 0 1 
12 s 55 0 1 1 3 0 0 5 
1:00 2 3 6 7 
» 
2 1 21 
1:17 0 0 0 1 0 0 1 
1:30 0 0 1 0 0 0 1 
2;00 0 0 1 0 0 0 1 
Total 2 4 10 11 2 1 30 
The opening bell schedule in one of the two-teacher schools 
did not check with the closing time; therefore, the data could not 
be used. Still another school in this group did not indicate its 
v 
opening and closing hour; hence, these data could not be used. One 
school each in the two and three-teacher groups did not answer the 
question pertaining to the opening of school in the afternoon. 
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i'here were "two periods "that were commonly used for "the open­
ing of school in the afternoon. They were 12*55 and ljOO o'clock. 
About seventeen per cent of these schools reported opening the 
afternoon session at 12:55 o'clock and seventy per cent reported 
opening at 1:00 o'clock. Further examination of Table IX shows 
that the earliest hour for the opening of school in the after­
noon was used by one of the three-teacher schools, and one of the 
latest hours for the opening of school for the afternoon session 
was also used by one of the three-teacher schools. 
Table X shows that the small selected Negro high schools in 
Oklahoma close from 11:55-1:00 o'clock for the lunch period. 
TABLE X. BELL SCHEDULE FOR CLOSING OF SCHOOLS IN THE MORNING IN 


























11:55 0 1 1 1 0 1 4 
12:00 2 3 7 8 2 0 22 
12:39 0 0 0 1 0 0 1 
12:40 0 0 1 0 0 0 1 
12:45 0 0 0 1 0 0 1 
1:00 0 0 1 0 0 0 1 
Total 2 4 10 11 2 1 30 
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Within this wide range, there were two periods that were 
more common than the others for the closing of school for lunch; 
they were ll;55 o'clock, at which time thirteen per cent of the 
schools answering closed for lunch, and 12s00 o'clock, when seventy' 
three per cent of the schools closed for lunch . ihree per cent 
of the reporting schools closed for lunch at 12:39, 12;49, 12:45, 
and 1:00 o'clock respectively. 
There were three schools in the two-teacher schools and one 
school in the three-teacher group that did not answer the question 
relative to the closing of school in the morning. 
Table X1 indicates the bell schedule for the closing of the 
schools in the afternoon. 
TABLE XI. BELL SCHEDULE FOR THE CLOSING OF SCHOOLS IN THE AFTERNOON 
IN THE REPORTING THIRTY-ONE SELECTED SMALL NEGRO HIGH SCHOOLS IN 
OKLAHOMA 
Closing One Two Three Four Six Seven 
bell teacher teacher teacher teacher teacher teacher Total 
schedule schools schools schools schools schools schools 
in after­
noon 
3S40 0 0 2 0 0 0 2 
3:55 0 1 0 1 0 0 2 
4:00 2 4 7 9 2 1 25 
4:29 0 0 0 1 0 0 1 
5:00 0 0 1 0 0 0 1 
Total 2 5 10 11 2 1 31 
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There were two schools in the two-teacher group and one 
school in the three-teacher group that did not answer the question 
regarding the closing hour for the school in the afternnon. Tde 
earliest and latest closing hours were among the three-teacher schools, 
which were 3:40 and 5:00 o'clock, respectively. Schools closed 
for the day between 3:40 and 5:00 o'clock as may be seen from 
Table XI. From this table it can be seen that there is less agree­
ment among the sachools about the time schools should close for 
the day than about time when they should open, bxx per cent of the 
schools closed at 3:40 o'clock; six per cent closed at 3:55 o'clock; 
three per cent cxosed at 4:29 and 5:00 respectively and eighty per 
cent at 4:00 o'clock. Table XI further reveals that 4:00 o'clock 
was the most common hour used for the closing of the school day 
of the schools, included in this investigation. 
It is quite obvious that there may not be any universal agree­
ment concerning the hours schools open and close if they are to 
adapt their schedules to serve their communities. Such things as 
the traditional dinner hour, factory dinner hour, chore time and 
bus schedules are examples of a few things that the schedule maker 
has to consider before making his schedule. 
Length of School Year 
ihe writer assumes that one of the more valid measures of the 
educational opportunity for the school children of any given state 
or community is the length of the school year in days. The length 
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of the school yedr in the thirty-four selected small Negro high 
schools in Oklahoma was quixe uniform; very few schools differed 
from the minimum length of school year required by law for the 
secondary schools of Oklahoma. Aboux fifty—six per cent of the 
schools reporting had 180 days in xhe school year. About eighteen 
per cent had 178 days in the school year. Aboux twelve per cent 
had 176 days in the school year, and about fifteen per cent had 
175 days in the school year. 
Table XII shows the length of the school year in days and 
the number of the reporting thirty-four selected Negro high 
schools in Oklahoma that used each. 
TABLE XII. LENGTH OF THE SCHOOL YEAR IN DAYS# IN THE THIRTY-
FOUR SELECTED SMALL NEGRO HIGH SCHOOLS IN OKLAHOMA 
Number One Two Three Four Six Seven 
of teacher teacher teacher teacher teacher teacher Total 
days schools schools schools schools schools schools 
175 0 1 2 2 0 0 5 
176 0 0 3 1 0 0 4 
178 1 2 2 1 0 0 6 
180 1 4 4 7 2 1 19 
Total 2 7 11 11 2 1 34 
•A term of 175 days of actual classroom work is inxerpreted 
as meeting the requirement for a standard term or school year. 
Oklahoma Annual High School Bulletin, Bulletin No. 112. Section 
V, p. 11. —— 
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Evening Schools 
Among the thirty-four schools, very little was being done 
along the line of evening school work as may be seen in Table 
XIII* Two schools in the four-teacher schools reported that they 
had evening schools, sponsored by the vocational agricultural 
set-up. Two other schools in this same group had evening 
classes sponsored by the school board and the Federal Government, 
respectively. 
Two schools in the three-teacher group reported having 
evening schools sponsored by the vocational agricultural depart­
ment, and one other school reported having evening schools 
sponsored by the Defense set-up. 
In the one and two teacher schools reporting evening schools, 
the board of education sponsored these schools, and in the six-
teacher schools that had evening schools, the Defense set-up 
sponsored them. 
Table XIII indicates the number of schools that sponsored or 
did not sponsor evening schools. 
TABLE XIII. NUMBER REPORTING SELECTED THIRTY-FOUR SELECTED SMALL 
NEGRO SCHOOLS THAT SPONSOR OR DO NOT SPONSOR EVENING SCHOOLS 
Schools One Two Three Four Six Seven 
sponsor- teacher teacher teacher teacher teacher teacher Total 
ing schools schools schools schools schools schools 
evening 
schools 
Yes 1 1 3 4 2 0 11 
No 1 6 8 7 0 1 23 
Total 2 7 11 11 2 1 34 
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Eleven or thirty-two per cent of the schools reporting, 
sponsored evening schools, whereas about: sixty-eight per cent of 
the reporting schools did not sponsor an evening school. 
It is significant to note that the largest schools as revealed 
in Table XIII did not sponsor an evening school. There were more 
schools in the four-teacher schools that offered evening schools 
than any other group of schools reporting; however, all of the 
six-teacher schools sponsored evening schools, which is the 
greatest per cent of any schools reported that offered evening 
schools. 
Fourteen per cent of the two-teacher schools sponsored evening 
schools, as compared to fifty per cent of the one-teacher schools 
that sponsored evening schools. Three or twenty-seven per cent 
of the three teacher-schools sponsored evening schools; whereas 
eight or seventy-two per cent of the three-teacher schools did not 
sponsor an evening school. 
Library Facilities 
In reference to the library facilities as reported by the 
principal of the school included in this study, dictionaries, en­
cyclopedias, magazines, daily papers, periodicals, and other read­
ing material ranked as named above in their availability to the 
students. 
"Modern library principles and practices should be applied 
to organization of all offices in a public school."* 
*Englehardt, op. cit., p. 410. 
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Jacobson and Reavis says 
The school library has three functions: first to 
furnish a collection of materials to enrich the cur­
riculum; second, to provide for worthy use of leisure: 
and third, to train pupils to use books and library. 
In many homes there are few books and periodicals; some 
families do not subscribe to a newspaper. Hence, the school is 
often the pupil's primary source of reading materials. 
1 




Tenure of Principals 
The tenure of principals in the reporting thirty-four 
Negro high schools in Oklahoma ranged from one to twenty-four 
years. Fourteen per cent of the principals had served as princi­
pal for twenty four years. 
The tenure of the principals in the three-teacher schools 
was much longer than those in either of the other groups in­
cluded in this study. 
"Tenure and turnover are important elements to consider 
in personnel management, and must be discussed in terms of a com­
plete knowledge of the facts as they pertain to a specific school."^" 
"Tenure obviously is an important factor in the administration of 
O 
public schools." 
The writer believes that because of the importance of the 
human factors in educational work and the relative complexity of 
administrative and teaching problems as they relate to community 
life, a considerable degree of permanency should be regarded as de­
sirable in teaching and administrative positions. The writer fur­
ther believes that considerable interest should be attached to the 
evidence on the length of tenure of principals represented in this 
Englehardt, Fred. Public School Organization and Administra­
tion. p. 197. ~~~~ 
2Ibid., p. 195. 
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study. It is generally believed that principals, especially 
those in small schools, tend to change positions frequently. This 
may be charged to better salaries or better conditions for work, 
or both. 
The Teacher's Load. — A check of all the reports from the 
principals showed that the teachers' class loads ranged from 
four to eight classes per day, which were from forty-five to 
sixty and ninety minutes long. Fifty per cent of the reporting 
schools were organized on the six period per day; whereas, three 
per cent were organized on the eight periods per day. Five 
principals did not answer the question and one principal mis­
understood the question. No attempt is being made in this study 
to include the number of pupils taught by the teachers as a part 
of the teacher's load. The writer is thinking in terms of the num­
ber of classes taught by each teacher, including other activities, 
as the teacher's load; however, class size and teacher's load are 
closely related in the administration of the high school. 
Offices 
Ninety-four per cent of the schools that answered the ques­
tion pertaining to offices indicated that they had offices; some 
principals had two offices. About six per cent of the reporting 
schools did not have offices. 
It may be seen from T&bl© XIV that the majority of the schools 
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reporting had offices; however, one each of the two and the four-
teacher schools did not have offices. 
TABLE XIV. NUMBER OF REPORTING THIRTY-FOUR SELECTED SMALL NEGRO 
HIGH SCHOOLS IN OKLAHOMA HAVING OR NOT HAVING OFFICES 
Schools One Two Three Four Six Seven 
having teacher teacher teacher teacher teacher teacher Total 
an office schools schools schools schools schools schools 
Yes 2 6 11 10 2 1 32 
No 0 1 0 1 0 0 2 
Total 2 7 11 11 2 1 34 
One school each in the two and four-teacher schools did not 
have an office. One school in the two-teacher schools indioated 
that it had two offices, whose sizes were 10 x 12 and 6 x 12. One 
school in the three-teacher schools indicated that it had two of­
fices, but gave only the size of one office which was 10 x 12; 
another school in this group indicated that it had two offices 
whose sizes were 16 x 26 and 8 x 32. One seven-teacher school 
reported having xwo offices, each being 12 x 24 in size. 
The size of the offices in the reporting schools ranged from 
1 to 1000 sq. ft. of floor space as shown in Table XV. The dimen­
sions of the offices were given by each reporting school. A 
six-teacher school had the largest office of all the reporting 
schools. 
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TABLE XV. SIZES OF OFFICES IN THIRTY-TWO SELECTED SMALL NEGRO 
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1-100 0 1 4 2 0 0 7 
101-200 2 3 4 5 0 0 14 
201-300 0 2 1 2 1 1 7 
301-400 0 0 0 1 0 0 1 
401-500 0 0 1 O 0 0 1 
501-600 0 0 0 0 0 0 0 
601-700 0 0 0 0 0 0 0 
701-800 0 0 0 0 0 0 0 
801-900 0 0 1 0 0 0 1 
901-1000 0 0 0 0 1 0 1 
Total 2 6 11 10 2 1 32 
Office equipment. — Comparatively few of the schools under 
the two-teacher group had available for school use labor saving 
office equipment; typewriters and mimeographing machines pre­
dominated. Typewriters were available in all of the schools in­
cluded in this study. Mimeographing machines were available in 
eighty-three per cent of the two-teacher schools; about seventy-
three per cent of the three-teacher schools; and ninety per cent 
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in the four-teacher schools; and 100 per cent each, in the six 
and seven-teacher schools. 
Adding machines were available in ail of the two-teacher 
schools, and seven-teacher schools. Only one school reported a 
radio as office equipment. Nine per cent of the three teacher 
sohools had radios. 
Other office equipment was available in too few schools to 
record the percentages. 
The number of schools having equipment may be seen in Table 
XVI. 
TABLE XVI. THE AVAILABLE OFFICE EQUIPMENT IN THE THIRTY-THREE 
SMALL SELECTED NEGRO HIGH SCHOOLS IN OKLAHOMA 
Office One Two Three Four Six Seven 
equip­ teacher teacher teacher teacher teacher teacher Total 




writer 2 6 11 11 2 1 32 
Mimeo 
machine 0 5 8 10 2 1 26 
Adding 
machine 0 2 4 4 0 1 11 
Others 0 2 4 11 0 0 17 
Total 2 15 26 36 4 3 86 
Die number of pieces will not tally with the number of 
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reporting schools on account of th© fact some schools had. mors 
than one piece of equipment. One school of the two-teacher group 
did not answer the question regarding office equipment. 
One school of the two-teacner schools did not answer the 
question pertaining to the office equipment. The typewriter was 
more available than any other office equipment. The three-teacher 
schools had available twenty-seven typewriters, the four-teacher 
schools reported twenty typewriters. Mimeo machines ranked 
second, and hectographs ranked third. The writer assumes that 
the number of typewriters reported available is somewhat reduced 
on account of the fact that the U. S. Government has requested 
some of them for vital war purposes. 
Clerical assistance. — Among the schools that answered, 
ninety-one per cent of the principals had some form of clerical 
assistance, as shown in Table XVII. Of the principals in the one-
teacher schools, one hundred per cent had clerical assistance. 
In the two-teacher schools, seventy-one per cent had clerical 
assistance! each of the three-teacher schools, the six-teacher 
schools, and seven-teaoher schools, had some form of clerical 
assistance. 
According to Table XVII it is revealed that only two of the 
reporting schools did not have some form of clerical assistance. 
The purpose of Table XVII is to show that thirty-one of the re­
porting schools had some type of clerical assistance. 
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TABLE XVII. NUMBER OF REPORTING THIRTY-THREE SELECTED SMALL 
























Yes 2 5 11 10 2 1 31 
No 0 2 0 0 0 0 2 
Total 2 7 11 10 2 1 33 
One principal of a four—"teacher school answered "No" to the 
question regarding clerical assistance, but checked the student 
assistance, and the data could not be used. Another school in this 
group indicated that the commercial classes were used as clerical 
assistance. 
Table XVIII reveals the types of clerical assistance in the 
reporting schools. 
One school in the two-teacher group used N. Y. A.* student 
clerical assistance. 
The types of clerical assistance that the principals had are 
shown in Table XVIII. In the three, and four-teacher schools the 
principals had more than one type of clerical assistance. Far 
instance, a few had student and faculty assistance and one school 
in the two teacher schools had N. Y. A. assistance also. From 
1 
N. Y. A. represents the National Youth Administration. 
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Table XVIII. In the three and four-teacher schools the principals 
had more than one type of clerical assistance. For instance, a 
few had student and faculty assistance and one school in the two 
teacher schools had N. Y. A. assistance also. From Table XVIII it 
may be seen that there were the same number of cases of student 
clerical assistance and faculty assistance while full-time assis­
tance ranked second. 
TABLE XVIII. TYPE OF CLERICAL ASSISTANCE AMONG THIRTY-THREE SELECTED 



























Sec'y. 0 0 1 1 1 1 4 
Part-time 
Sec'y. 0 1 0 1 0 0 2 
Faculty 
assistance 0 3 6 7 1 0 17 
Student 
assistance 2 4 8 2 1 0 17 
Others 0 0 0 3 0 0 3 
Total 2 8 15 14 3 1 43 
•The numbers in this table will not agree with the number of 
schools reporting due to the fact that some sohools had more than 
one type of clerical assistance. 
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Ferriss, Gaumnitz and Brommell found in a surrey that less 
than half of the principals in the 406 sohools studied were 
provided with clerical assistance. Vhen the principal is re­
quired to do ail the clerical work of the high school, many things 
are neglected, especially those things that he alone can do, where­
as an assistant could perform much of the office work. 
2 Langfitt, Cyr and News on state very plainly that s 
The principal should use his best professional ability 
to persuade the superintendent or the board of educa­
tion that Mlure to provide adequate clerical help is 
a large and vital waste of school funds and school effi­
ciency. 
The writer assumes that practically all of the principals 
should be able to secure clerical assistance from members of the 
faculty or from high school pupils, in view of the fact that in­
telligent pupils can be taught to perform most of the clerical routine. 
Experience of Teachers 
The number of years experience of the teachers included in 
this study may be seen in Table XIX. 
One principal in the two-teacher schools, one in the three-
teacher schools and four in the four-teacher schools did not an­
swer the question pertaining to the experience of the teachers. 
Table XIX reveals that the experience of the teachers in the schools 
reporting rsinged from less than one years experience to thirty-
five years of experience. There were three teachers in the two 
and four-teacher schools who had no experience to one year's 
"'"Ferriss, Gaumnitz and Brommell, op. oit., p. 32. 
2 
Langfitt, Cyr and Newsom, op. cit., p. 467. 
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experiencej the majority of the teacher's experiences ranged in the 
three-teacher schools whose experience ranged between thirty-one 
and thirty-five years which was the longest of all. Part-time 
teachers are included in the table. 
























0-5 0 7 9 9 0 0 25 
6-10 1 3 8 15 6 4 37 
11-15 1 3 8 15 6 4 37 
16-20 1 1 2 4 0 0 8 
21-25 1 0 3 2 0 2 8 
26-30 0 0 1 0 0 0 1 
31-35 0 0 1 0 0 0 1 
Total 4 14 32 45 12 10 117 
Health program 
The writer is of the opinion that health is an important 
factor in the life of every individual. 
Table XX indicates the number of schools having health 
programs and the kinds of health programs in each school program. 
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TABLE XX. HEALTH PROGRAMS IN THE THIRTY-FOUR SELECTED SMALL 






















Yes 1 1 S 4 2 0 11 
No 1 6 8 7 0 1 23 




subsidized 0 2 6 2 0 0 10 
School 
nurse 0 0 4 2 1 1 8 
School 
doctor 0 0 2 2 1 0 5 
County 
nurse 0 1 0 0 0 0 1 
County 
doctor 0 1 0 0 0 0 1 
Others 0 0 1 0 0 0 1 
Total 0 4 13 6 2 1 26 
•The number of schools reporting having health programs 
will not tally with the number of kinds of health programs be­
cause some schools practiced more than one kind of health program. 
Table XX shows the number of the reporting selected small 
Negro High Schools in Oklahoma that indicated they had or did 
not have health programs and the kinds of health programs carried 
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on. A comparison of the findings in this table immediately dis­
closes the fact that many more indicated not having a regular 
health program than having one. Many of the schools had one or 
more of the various kinds of health programs, but did not practice 
them regularly; this can be seen from the fact that thirty-Two per 
cent or eleven of the reporting thirty-four schools had a regular 
health program; whereas twenty-three or abouT sixty-eight per cent 
indicated that they did not have a regular healTh program. One 
school in the four-teacher group reported having a monthly clinic 
and secured the services of the county nurse and doctor. xhere 
was one school in the seven-teacher group that had a health 
program, but did not indicate the kind of health program. Twenty-
six kinds of health programs were practiced; State Subsidized 
Programs were used most frequently. 
Allotment of Principal's Time During School Hours 
Table XXI shows the number of periods per day taught by the 
principals. Of the one and two-Teacher schools none of the 
principals taught fewer than three periods per day. In the three 
teacher schools, Thirty-six per cent of the principals taughT 1'ewer 
than three periods per day; in the four-teacher schools, thirty 
per cent taught fewer than three periods per day. In the one-
teacher school, one principal taught four periods, and the other 
taught seven periods per day. Both principals in the six-teacher 
schools taught two periods each per day; and in the seven-teacher 
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school, the principal taught one period, per day. One principal 
did not answer the question. Assuming that administrative 
responsibilities increase as the size oi* the school increases, 
the number of classes taught by the principal would be expected 
to decrease as the number of teachers increase. 
Table XXI indicates the number of periods per day that each 
principal teaches. 
TABLE XXI. NUMBER OF PERIODS PER DAY TAUGHT BY THE PRINCIPALS 
IN THE THIRTY-FOUR REPORTING SMALL NEGRO HIGH SCHOOLS 
Periods One Two Three Fou- Six Seven 
per day teacher teacher teacher teacher teacher teacher Total 
schools schools schools schools schools schools 
0 0 0 1 1 0 0 2 
1 0 0 1 2 0 1 4 
2 0 0 2 0 2 0 4 
3 0 1 2 1 0 0 4 
4 1 1 2 3 0 0 7 
5 0 1 1 2 0 0 4 
6 0 3 2 2 0 0 7 . 
7 1 1 0 0 0 0 2 
Total 2 7 11 11 2 1 34 
One principal in the fourt-eacher group indicated that he 
taught from four to five periods per day. One principal each in 
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the three and four-teacher schools did not teach at all; the 
remaining principals taught from one to seven periods daily. 
More periods were taught by principals in the one and two teachers 
schools than any of the reporting schools. 
The replies to the questionnaire indicated that in ninety-
one per cent of the schools whose returns were available, the 
principals made some provisions for the supervision of instruction. 
Table XXII shows the number of schools in which the principals 
provided time for the supervision of instruction and the number 
of periods allotted for the purpose. 
Table XXII indicates the number of periods per week that the 
principal had for supervising instruction. 
TABLE XXII. NUMBER OF PERIODS PER WEEK PRINCIPALS HAD FOR SUPER­
VISION OF INSTRUCTION IN THE THIRTY-TWO SELECTED SMALL NEGRO 
HIGH SCHOOLS 
Periods One Two Three Four Six Seven 
per teacher teacher teacher teacher teacher teacher Total 
week schools schools schools schools schools schools 
0 0 0 1 0 0 0 1 
3 0 0 0 0 0 0 0 
5 2 3 4 5 1 0 15 
9 0 0 1 0 0 0 1 
10 0 2 1 4 0 0 7 
15 0 1 2 2 0 0 5 
20 0 0 0 0 1 0 1 
25 0 0 0 0 0 1 1 
30 0 0 1 0 0 0 1 
Total 2 6 10 11 2 1 32 
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One principal in the three-teacher group indicated that 
supervision was not scheduled in his program,but did it when 
needed} therefore, the data was not used. One principal in the 
two-teacher schools did not answer the question. 
The principals in the three and four-teacher N0gro high 
schools, in general, devoted more periods per week to study hall 
duty than principals in the one, two, six, and seven—teacher 
schools. 
There is very little exception to the above, which was 
found in The three-teacher group where more of the principals in 
this group had a class and study hail at the same time. Tables 
XXIII and XXIY respectively, show the number of periods per week 
that principals had direct charge of a study hail and the number 
of periods they had a class and study hall at the same time. 
TABLE XXIII. NUMBER OF PERIODS PER WEEK PRINCIPALS HAD DIRECT 
CHARGE OF STUDY HALLS IN THE REPORTING TWENTY-NINE SELECTED 
SMALL NEGRO HIGH SCHOOLS IN OKLAHOMA 
Periods One Two Three Four Six Seven 
per week teacher teacher teacher teacher teacher teacher Total 
schools schools schools schools schools schools 
0 1 6 4 3 1 1 16 
1 1 0 1 1 0 0 3 
3 0 0 0 1 0 0 1 
4 0 0 0 1 0 0 1 
5 0 1 3 2 1 0 7 
9 0 0 1 0 0 0 1 
Total 2 7 9 8 2 1 29 
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One principal in The three-teacher schools and three principals 
in The four-teacher schools did not answer the question per­
taining to the time principals had direct charge of the study-
hall* One principal's answer conflicted; so the information was 
noT used. A large per cent of the reporting had direct charge of 
a study hail some time during the school day. 
TABLE XXIV. NUMBER OF PERIODS PRINCIPALS HAD A CLASS AND SUPER­
VISION OF THE STUDY HALL AT THE SAME TIME IN TWENTY-SEVEN 






















0 0 3 8 5 2 1 19 
1 1 0 0 0 0 0 1 
5 1 0 1 0 0 0 2 
10 0 0 0 1 0 0 1 
15 0 1 2 1 0 0 4 
ToTal 2 4 11 7 2 1 27 
There were three schools each in the two, and four—teacher 
schools tha-c did not answer the question relative to the number 
of periods per week the principal had direct charge of the study 
hail. The data in one of the four-teacher schools were misleading 
and could not be used. There were sixteen principals reporting 
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who never had charge of a study hall, (Table XXIII) compared with 
nineteen principals who never had a class and supervision of the 
study hall at the same time. 
A successful principal will show some of the 
characteristics of a good organizer and administrator. 
His delegation of much of the clerical and routine 
administrative duties to clerical assistants and 
teachers will give him valuable time for more impor­
tant duties. His daily schedule will make possible a 
distribution of his time permitting supervision and 
planning. His office procedures should free him 
rather than enslave him. 
Seventy per cent of the reporting principals did not 
have a class and supervision of the study hall at the same time:, 
whereas about thirty per cent of the reporting principals did have 
a class and study hall at the same time. None of the six and 
seven teacher school principals had a class and study hall at the 
same time. 
Table XXV shows the number of periods per week that the 
reporting principals allowed for clerical work during school 
hours. 
TABLE XXV. NUMBER OF PERIODS PER WEEK DURING SCHOOL HOURS THAT 
PRINCIPALS ALLOWED FOR CLERICAL DUTIES IN THE REPORTING THIRTY 
SELECTED SMALL NEGRO HIGH SCHOOLS IN OKLAHOMA 
Periods One Two Three Four Six Seven 
per week teacher teacher Teacher teacher teacher teacher Total 

































Total 10 10 30 
1Langfitt, Cyr, and Newsom, op. cit., p. 472. 
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One school each in the two, three, f our and six-teacher 
group did not answer the question pertaining to the periods per 
week that principals allow i'or clerical duties# One principal 
indicated that his secretary takes care of such duties. 
'i'he thirty principals who allowed time during school hours 
for clerical duties also indicated that part of the time was 
spent while they were in charge of a study hall. 
One principal of the six-teaoher sohool who did not state the 
number of periods he used during schools hours for clerical duties 
indicated that the time devoted to this purpose was after school 
hours. Still another principal in the four-teacher schools in­
dicated that his clerical work was done when needs arise. 
About fifty-two per cent of the reporting principals 
allowed from five to nine periods per week; twenty-nine per cent 
allowed from none to four periods per week, and about ten per 
cent allowed from t en to fourteen and fifteen to twenty periods 
per week respectively for clerical duties. 
Table XXVI indioates the number of hours the principal spent 
on school duties outside of school hours per week. 
One school in this group did not answer the question per­
taining to the number of hours the principal spent on school duties 
outside of school hours per week. 
It may be seen from iable XXVI that in one extreme case, the 
principal in the four-teacher school spent between fifty and 
fifty-nine hours per week on duties outside of regular school hours, 
for the school, i'he time seemed to be somewhat exaggerated. Four 
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principals spent between thirty and thirty-nine hours per week 
outside of school hours on school duties. Table XXVI further 
reveals that eleven principals spent between one and nine hours per 
week on school duties outside of school hours per week. 
TABLE XXVI. . THE NUMBER OF HOURS PRINCIPALS OF THIRTY-THREE SCHOOLS 
SPENT OUTSIDE OF SCHOOL HOURS ON SCHOOL DUTIES PER WEEK 
Number of One Two Three Four Six Seven To­
hours spent teacher teaoher teacher teacher teacher teacher tal 
per week on schools schools schools schools schools schools 
outside duties 
1- 9 1 4 3 3 0 0 11 
10-19 0 0 6 3 1 0 10 
20-29 1 1 1 3 0 1 7 
30-59 0 1 1 1 1 0 4 
50-59 0 0 0 1 0 0 1 
Total 2 6 11 11 2 1 33 
One school in this group did not answer the question per­
taining to the number of hours the principal spent on school duties 
outside of school hours per week. 
Further analysis of the figures in Table XXVI shows that 
thirty-three per cent of the principals spent between one and nine 
hours on school duties outside of school hours, thirty per dent 
between ten hours and nineteen hours on school duties outside of 
school hours, twenty-one per cent between twenty and twenty-nine 
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hours per week, on school duties outside of school hours, and 
twelve per cent spent between thirty and thirty-nine hours on 
school duties outside of regular school hours. 
The writer believes that the nature of the principal's posi­
tion as a leader in the community makes it necessary that a great 
deal of his time outside of school should probably be related 
to the functions of education. From the reports of the princi­
pals one'must judge that quite a number of the principals de­
voted their time to activities which could have been handled by 
an assistant and very little time to the broader aspects of their 
position, such as developing community relations, interpreting 
the school's program to the community or providing for profes­
sional growth. 
About fifty per cent of all small Negro high schools in 
Oklahoma that answered the questionnaire had special courses and 
employed special or part-time teachers to present the courses to 
the pupils. The names of the special courses and the number of 
people that offered each course may be seen in Table XXVII. 
The length of time spent in the schools by the teachers of 
the special subjects ranged from one period per week to four 
periods per week. A few schools were organized so that teachers 
holding special certificates could teach some grade classes. The 
principals reported them as special high school teachers. The 
number of such cases may be seen in Table XXVII. 
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TABLE XXVII. NUMBER OF SPECIAL OR PART-TIME TEACHERS OF SPECIAL 





















classes 3 4 2 4 0 0 13 
Music 0 0 2 0 0 0 2 
Home Ec. 0 2 4 7 0 0 12 
Voc. Agr. 0 2 3 2 0 0 7 
Art 0 0 2 1 0 0 3 
Band 0 0 1 1 0 0 2 
Manual 
Training 0 0 1 0 0 0 1 
Commerce 0 0 2 0 0 0 2 
Total 3 8 17 15 0 0 43 
There were sixteen schools that did not answer the part of 
the question that dealt with the number of part-time teachers; one 
in the one-teacher school; three in the two-teacher schools; 
four in the three-teacher school; five in the four-teacher schools; 
two in the six-teacher schools; and one in the seven-teacher 
schools. 
Of the number reporting part-time teachers, fifteen were doing 
regular class work, twelve home economics, seven vocational agri­
culture, four art, two music, band, and commerce and one, manual 
training. Some of the two—teacher sohools had a combination of 
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home economics and music teacher. 
Interviewing Teachers 
In reply to the question asking whether it was a regular 
policy of the schools for the principal to interview candidates 
for teaching positions, eighty-eight per cent answered in the 
affirmative. It may be noticed from Table XXVIII of the sohools 
which indicated that it was a regular policy of the school 
for principals to interview prospective teachers, the one, six 
and seven teacher schools, ranked highest in this procedure. 
Fifty per cent of the principals in the one and two-teacher 
schools were given authority to recommend candidates for teaching 
positions. One-hundred per cent of the seven-teacher schools 
also had this suae authority. 
fhe principals were further asked if they recommended 
candidates for teaching positions; one-hundred per cent of those 
reporting replied in the affirmative, and eighty-five per cent 
reported that they had authority to recommend any candidate 
interviewed. 
The writer interprets the term, principals recommend can­
didates as those principals who recommend teachers on their own 
accord and those who have authority to recommend candidates as 
those principals who have been given the power of authority by 
the school officials to recommend any candidate interviewed for 
a teaching position. The chief difference in the two terms is 
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one having assumed the responsibility and the latter as one having 
been given authority. 
Table XXVIII indicates the number of principals who inter­
view candidates for teaching positions. 























policy 2 6 9 10 2 1 30 
Final 
Authority 2 2 9 10 1 0 24 
Occasion­
ally 1 6 11 8 1 1 28 
Recommend 





interviewed 1 5 11 10 1 1 29 
Total 8 26 50 48 7 4 143 
The numbers in this table will not tally with the number of 
reporting principals. Many of them used more than one method of 
interviewing. 
One principal each in the three-teacher and four-teacher 
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One principal each in the three-teacher and four-teacher 
schools did not answer the question. One principal in the six-
teacher school indicated that he had authority to recommend 
candidates for teaching positions, but his reconmendations were 
not always accepted. Twenty-four principals were given final 
authority to recommend teachers; seven were not given final 
authority to recommend teachers, and three principals did not 
answer the question. One principal in the three-teacher group 
reported that it was not a regular policy for principals to 
interview candidates, but that his recommendations had never 
been rejected. All of the principals in the three and seven-
teacher schools were given the authority to recommend any candi­
date for a teaching position that they interviewed. From 
table XXVIII, it can be seen that it was a regular policy for 
thirty of the reporting principals occasionally interviewing 
candidates for teaching positions. 
Lunch Rooms 
In response to the question asking about lunches and lunch 
rooms, eighty-one per cent of the schools that answered indicated 
that they had a lunch room, and sixty-eight per cent indicated 
that they served lunches during the entire school year. 
In the schools where lunches were served, they were generally 
under the direction of a member of the school faculty. One 
school, however, indicated that the lunches were supervised under 
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the direction of the Works Progress Administration and stated 
that the lunch program was supervised under the directions of 
the principal and the Works Progress Administration at odd times. 
The number of schools having lunch rooms is shown in 
Table XXIX. 
TABLE XXIX. NUMBER REPORTING THIRTY-TWO SELECTED SMALL NEGRO 




















Yes 2 5 9 7 2 1 26 
No 0 1 2 3 0 0 6 
Total . 2 6 11 10 2 1 32 
Table XXIX reveals that one school each in the two and 
four-teacher schools did not answer the questions pertaining to 
the lunch room. One school in the three-teacher group reported 
having a lunch room, but did not furnish lunches to students, but 
stated that the lunch room was supervised by the p. T. A., but did 
not indicate as to the source of the food supply. One school in 
the four-teacher group indicated that it had a lunch room, but 
was not operating at the time of this investigation. The schools 
that indicated they served lunches reported the frequency as being 
one lunoh each school day at noon. 
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It is probably safe to assume that fifty per cent or more 
of the boys and girls who attended these schools under investiga­
tion are required to eat their noon lunches at school because 
of distances from their homes. The number of schools which pro­
vided a suitable place for lunches to be eaten was somewhat 
noticeable. 
It was indicated from the check lists returned that 1,834 
students enrolled in the reporting schools and of this number 
307 pupils carried their lunches to school. This indicates that 
about seventeen per cent or less than twenty per cent of the pupils 
carried their lunches to school. 
The majority of these students ate their lunches under the 
supervision of teachers and principals, and some students ate 
their lunches under the supervision of the principals and jani­
tors. There were a few students who ate their lunches on the 
campus with no supervision. 
The writer is of the opinion that students who bring lunches 
to school do not care to have their lunch hour supervised by a 
teacher. 
Some students realize that their food is not up to parj 
consequently, they are embarrassed to eat in the presence of others. 
Table XXX indicates the number of pupils who carry their 
lunches to school. 
This table also reveals that a total of 307 pupils who at­
tend the schools included in this study carried their lunches 
to school. 
63 
TABLE XXX. PUPILS WHO CAREY LUNCHES TO SCHOOL IN THE REPORTING 
SELECTED SMALL NEGRO HIGH SCHOOLS IN OKLAHOMA. 
No. of One Two Three Four Six S ven 
pupils teacher teacher teacher teacher teacher teacher Total 
carrying schools schools schools schools schools schools 
lunches 
Yes 20 61 91 131 4 0 307 
The per cent or the pupils who carried their lunches to 
sohool weres one-teacher schools, about seven per cent; two-
teacher schools, about twenty per cent; three-teacher schools, 
about thirty per cent; Dour-teacher schools, about forty-three 
per cent; six-teacher schools, one per cent; and the seven-
teacher schools, no per cent. Seven schools did not answer the 
question. 
Table XXXI reveals the conditions under wnich the pupils 
who bring lunches to school have to eat them. 
TABLE XXXI. CONDITIONS UNDER WHICH PUPILS WHO BRING LUNCHES TO 
SCHOOL EAT 
Conditions One Two i'hree Four Six Seven To­
lunches teacher teacher teacher teacher teacher teacher tal 
are eaten schools schools schools schools schools schools 
Lunch room 1 4 6 1 1 0 13 
Class room 1 2 4 0 0 0 7 
Auditorium 0 1 0 0 0 0 1 
Campus 0 0 1 1 0 0 2 
Total 2 7 11 2 1 0 23 
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Nine schools in the four-teacher group, one in the six-teacher 
group and one in the seven-teacher group did not answer the ques­
tion regarding the conditions under which pupils who bring lunches 
to school ate them. In six of the two-teacher schools, pupils who 
brought lunches to school ate them in the lunch rooms, as compared 
to four schools in the two-teacher group, and one each in the one, 
four, and six teacher schools who ate their lunches in the lunch 
rooms. There were two schools in the two-teacher schools who allowed 
students who brought lunches.to eat them in the class rooms. Only 
one school was so organized that the pupils who brought lunches were 
permitted to eat in the auditorium, and two schools permitted stu­
dents to eat on the campus. 
About fifty-seven per cent of the students who brought lunches 
to school ate them in the lunch room, compared with four per cent 
of the students who ate in the auditorium. 
Attendance 
Transportation of pupils. -— Free transportation was furnished 
by eighty-eight per cent of the small Negro high schools reporting. 
The conditions under which the schools furnished transportation for 
all pupils attending the public schools did not vary very much, be-
oause of the fact that the Oklahoma State Law provides transportation 
for all pupils attending the public schools in Oklahoma who live a 
distance of one and one-half or more miles from the nearest school of 
their racial group.1 
Oklahoma State DeP&rtment of Education, Oklahoma Financial 
School Law, p. 25. — 
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TABLE XXXII. NUMBER OF SELECTED NEGRO HIGH SCHOOLS THAT DID 























Yes 2 4 9 11 2 1 29 
No 0 2 2 0 0 0 4 
Total 2 6 11 11 2 1 33 
One school in the two-teacher group did nor answer the 
question pertaining to the transportation of pupils. Two schools 
in the three-teacher group reported that they transported stu­
dents only when they lived one and one-half or more miles from 
school. This was true in most cases; however, in one sohool there 
were two passenger cars that were used for transporting pupils 
to school. One school in the seven-teacher group reported that 
it transported students from the rural districts who were above 
the eighth grade. 
Table XXXII also reveals that there were only four schools 
that indicated they did not furnish free transportation for pupils, 
compared with twenty-nine that did furnish free transportation 
to students. 
The writer assumes that free transportation to students helps 
to make secondary education available to those who would other­
wise be deprived of the opportunity to complete such education. 
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After an investigation of the effect of distance from high 
school opportunities on attendance of boys and girls in rural 
New York, Works arrives at the following conclusion: 
It is evident that if young people from the farms 
are generally to receive high school education it must 
be reasonably accessible. This calls for transporta­
tion for the most^of those beyond walking distance 
from the schools. 
"The distance a child should be required to walk to attend 
school without injury to the child and without causing unnecessary 
o 
inconveniences at home has not been scientifically determined."4' 
Per cent of students attending the schools included in this 
study. ~ There were 1,934 high school students attending the 
reported schools, and of this number 823 were boys and 1,011 were 
girls. About forty-five per cent of the total enrollment were 
boys and fifty-five per cent were girls. 
The average age of the high school girls was fifteen years 
as compared with the average age of the high school boys which 
was sixteen. The oldest age of the boys attending these schools 
was eighteen and of the girls seventeen. The youngest age among 
the high school boys was twelve years, as compared to nine years, 
the youngest of the high school girls attending these schools. 
Financial Accounting System 
A financial accounting system in this study is thought of 
1 
Koos, og. cit., p. 287. 
2 
Englehardt, op. cit., p. 369. 
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as accounts that are managed and governed by the principal, 
teachers, and pupils in a cooperative manner. Central financial 
accounting system in this study may refer to accounts that are 
kept and managed by a business manager for the entire school 
system and under the direction of the superintendent of schools. 
There were twenty-six schools reporting that had some form of 
financial accounting system organized in the schools; whereas 
seven schools did not have any form of aocounting system, and one 
school did not answer the question relative to the central 
financial accounting system. 
Of all the schools that reported, about seventy-eight per 
cent replied to the effect that they had a central financial 
accounting system. One school that did not have an aocounting 
system reported that the classes kept the financial record of 
their funds within the school; it was available for the inspec­
tion of the principal at all times. 
The three and four-teacher schools varied very much in their 
methods of talking care of the extra school funds. All of the 
one, six, and seven-teacher schools reported having some form of 
financial system; there were seventy-one, about seventy-two 
and eighty per cent respectively of the two, three and four-
teacher schools that had some form of the financial accounting 
system. 
Methods of Filing Records 
Fire-proof cabinets were used in the majority of cases to 
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preserve the schools records; however, some schools used the 
wooden cabinets to file their school records. 
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CHAPTER IV 
THE GUIDANCE PROGRAM 
Vocational and Educational 
Guidance 
Tables XXXIII and XXXIV show the number of schools having 
a system of educational and vocational guidance and the methods 
of guidance employed in each school. 
Of the schools answering this question, about sixty-four 
per cent indicated that they had a system of educational and 
vocational guidance soheduled in their schools* daily programs. 
A comparison of the six groups of schools studied shows 
that the percentage of schools having guidance programs varied 
directly with the increase in number of teachers. Fifty per cent 
of the selected one-teacher and two-teacher schools, eighty-
one per cent of the three-teacher schools, forty-five per cent 
of the four-teacher schools, and one hundred per cent each of 
the six and seven-teacher schools had scheduled in their daily 
programs a form of guidance. 
The proper functioning of a guidance program requires suit­
able space for conference purposes between the guidance officer 
and the individual pupil. Without provisions for conferences 
with individual pupils, the guidance program can never be more 
than partially successful. "Individual counseling is the heart 
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of the guidance system." 
Table XXXIII shows the number of schools that had a guidance 
program and also those that did not have a guidance program. 
TABLE XXXIII. NUMBER OF REPORTING THIRTY-THREE SELECTED SMALL 
NEGRO HIGH SCHOOLS IN OKLAHOMA, HAVING A SYSTEM OF EDUCATIONAL 
AND VOCATIONAL GUIDANCE 
Educa­ One Two Three Four Six Seven 
tional teacher teacher teacher teacher teacher teacher Tonal 
and vo­ schools schools schools schools schools scnools 
cational 
guidance 
Yes 1 3 9 5 2 1 21 
No 1 3 2 6 0 0 12 
Total 2 6 11 11 2 1 33 
One principal in the two-teacher schools did not answer the 
question pertaining to the educational and vocational guidance. 
The counseling method was used more frequently than any 
other single method employed by the schools under investigation 
during the school year 1941-1942, with forty-seven per cent of 
the schools reporting a system of guidance employing this method. 
The methods for counseling are shown in Table XXXIV. 
Among the remainder of these schools, about eighteen per 
cent each correlated their guidance work with assembly programs 
1 
Jacobson and Reavis, op. cit., p. 162. 
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in the form of lectures and other methods, and about 12 per 
cen-c and 6 per cent respectively correlated their guidance work 
with assembly programs in the form of conferences and clubs. 
Judging from the answers of the questionnaire, many of the 
principals realized the need for a guidance program even though 
they did not have one. 
Table XXXIV shows the methods of educational and vocational 
guidance used in the schools being investigated by the writer. 
TABLE XXXIV. METHODS OF EDUCATIONAL AND VOCATIONAL GUIDANCE USED 






















ence 0 0 0 2 0 0 2 
Clubs 0 0 0 0 0 0 0 
Counsels 0 2 2 0 0 0 4 
Lectures 0 0 1 1 0 0 2 
Others 1 1 3 2 2 1 10 
There were two schools in the three-teacher group that had 
a guidance program, but did not indicate the methods used. One 
school in the same group misinterpreted the question, this in­
formation was not used. 
Four schools in the two-teacher group, six schools in the 
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four-teacher group did not answer the question. There were two 
schools in the three-teacher group that had a guidance program, 
but did not indicate the kind. Two schools in this group mis­
interpreted the question and two schools in this group did not 
answer the question regarding the kind of guidance program; these 
data were not used. Neither of the one-teacher schools answered 
the question regarding this particular phase of the guidance 
program. 
It will be observed by referring to Table XXXIII that more 
than fifty per cent of the schools reported did not have any 
system of guidance. Some of the schools that answered "No" 
to the question pertaining to a system of guidance did, however, 
make some statement relating to their attempt to do some work in 
guiding their pupils' educational and vocational choices. 
With the increasing demands placed upon youths in adjusting 
themselves to a complex and changing society in which many adults 
are finding difficulty of adjustments, secondary education has 
a "responsibility for providing effective counseling."̂ " The 
principals of the small schools realize the need for guidance 
programs. With the heavy teaching load carried by the small high 
school faculty, it would seem to be almost necessary for them to 
have the assistance of an expert counsel to organize, direct and 
assist in carrying out an effective guidance program. 
"In judging an educational program, the effectiveness of 
1 
Langfitt, Cyr, and Newsom, op. oit., p. 106. 
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guidance programs in helping pupils to adjust themselves to the 
environment of a complex civilization is regarded as an important 
factor."1 
A report on the subject counselling for the year ending 
June 30, 1936, covering 23,023 public secondary schools from 
which the U. S. Office of Education obtained data every two 
years, indicated that 2,286 persons were devoting one half or 
2 
more of their time to counselling students in these schools. 
Comparison of Guidance Practices 
At the very foundation of pupil guidance is a thorough system 
of fact finding and fact recording. 
Guidance in high school is based upon certain assumptions, 
so obvious as to be almost self-evident. 
The guidance programs offered in the schools included in this 
study were somewhat parallel with each other. 
The majority of the schools that provided for a guidance 
program in their daily schedules also, organized their faculty-
personnel into committees whose purposes were to direct the 
guidance program. In one case a minister wa s sometimes called 
in to aid in the guidance program. 
Principals of small schools in which it is pos­
sible to know each pupil as an individual, are in 
better position to regard guidance responsibilities 
in terms of individual counseling than are principals 
Oklahoma State Department of Education. Oklahoma Annual 
High School Bulletin, p. 72. 
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of larger schools. 
Fifty per cent each of the one-teacher schools and two-
teacher schools had some form of guidance; this may be compared 
with the six and seven-teacher schools, which were organized 
100 per cent in offering some form of guidance. About eighty-
two per cent of the three-teacher schools offered some form of 
guidance as compared to forty-five per cent of the four-teacher 
schools that offered some form of guidance. 
The writer believes that as a whole the guidance program 
offered in the schools included in this investigation compare 
favorable with the guidance programs offered in similar schools 
in Oklahoma. 
"The proper functioning of a guidance program requires suit­
able space for conference purposes between the guidance officer 
and the individual pupil."Without provision for conference 
with individual pupils, the guidance program can never be more than 
partially successful."^ 
Directed or Supervised Study 
Table XXXV shows that various forms of directed or supervised 
study were employed by the selected small Negro high schools in 
Oklahoma during 1941-1942. Practically ail of the schools re­
porting had some provisions in their daily programs for directed 
1 
Jacobson and Reavis, op. cit., p. 134. 
2 Ibid., p. 161. 
3 
Ibid., p. 162. 
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or supervised study. The percentage of schools that made this 
provision was more than forty-six per cent in the study hall 
division. , 
Study hall was used most frequently; divided class periods 
method ranked second in frequency, and general study period at 
the end of the day ranked third. Each type of school used the 
divided class period. 
Table XXXV indicates the methods of directed or supervised 
study employed among the thirty-four reporting schools. 
TABLE XXXV. METHODS OF DIRECTED OR SUPERVISED STUDY EMPLOYED 
AMONG THIRTY-FOUR SELECTED SMALL NEGRO HIGH SCHOOLS IN 
























periods 2 5 3 6 1 1 18 
Study 




end of day 0 0 2 3 1 0 6 
Other 
methods 0 0 0 0 0 0 0 
Total 2 11 12 16 3 1 45 
•The figures in this table will not tally with the number 
of reporting schools because of the fact that some schools em­
ployed more than one method. 
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A comparison of each group shows that each of the one-«Bacher 
schools and seven-teacher schools ranked 100 per cent in their 
method of directed or supervised study. Ninety per cent of the 
three-teacher schools, thirty-one per cent of the four-teacher 
schools, and fifty per cent of the six-teacher schools used some 
form of directed or supervised study, 
Tiyhen the schools recognize the individual abili­
ties and personalities of children, supervisory respon­
sibility assumes a new role in that supervisory effort 
might be directed to the child and his effort. 
Student Records 
Permanent student records were kept by ninety-seven per 
cent of the schools reported, and fifty-seven per cent of those 
who kept permanent records responded by sending a copy of their 
permanent record sheet. Forty-two per cent of the schools that 
answered, used the secondary record sheet supplied by the Oklahoma 
State Department of Education; fifty-seven per cent used other 
forms of record sheets. 
Table XXXVI shows the number of the reporting schools that 
keep permanent high school records. 
Twenty-six sohools filed their records in fire-proof cabi­
nets, "three in wooden cabinets and the remaining schools used 
other methods. Some schools used more than one method. 
1 
Englehardt, op. oit., p. 304. 
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TABLE XXXVI. NUMBER OF THE THIRTY-FOUR SELECTED SMALL NEGRO 

























Yes 2 7 11 10 2 1 33 
No 0 0 0 1 0 0 1 
Total 2 7 11 11 2 1 34 
The writer assumes that society is now depending upon the 
school to serve as guide in directing the child's life into use­
ful activities after his school career is completed and that a 
growing demand for a complete record of a child's activities through 
/ 
his school life is necessary, especially, when he applies for 
a government position, or any other worthwhile position. 
Eighty-three per cent of the reporting, schools revealed that 
the permanent record sheets used by them were similar and the 
subjects offered were likewise similar. The writer assumes that 
this may be due to the fact that if a school is to meet state 
accreditation requirements, it must include in its daily schedule 
&il of the basic subjects required by the Oklahoma State Department 
of Education. 
The forms were common in that they offered the following; 
number of weeks courses were taken; periods per week; minutes per 
period; laboratory periods per week; total credits required for 
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graduation; student activities; record of unfinished work; num­
ber of times held in a grade or subject; the birthdates of each 
pupil; name of parents; date of admission to high school and 
conditions upon which permitted to enter, and date of graduation 
and honors. 
The replies from the check list reveal that the following 
subjects were offered in the schools included in this investiga­
tions English, science, foreign languages, history, mathematics, 
manual training, home economics, commerce, music, art and agricul­
ture. 
4n examination of the record sheet showed academic procedures 
in the schools included in this study. The writer believes that 
a system of records and reports should furnish a continuing 
and cumulative survey of the whole school system, and that an ac­
curate and complete continuing census of the potential school 
population is the foundation upon which all pupil personnel are 
constructed. 
Home Room 
The schools that reported indicated that about ninety-four 
per cent were organized on the basis of a home-room plan. Vllhen 
the one, two, three, six, and seven-teacher high schools are com­
pared with other schools that reported, they show a higher per­
centage that was organized on the basis of a home-room plan, as 
compared to ninety per cent of the four-teacher high schools that 
were organized on the home-room plan. 
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Table XXXVII shows the number of schools in each group that was 
organized on the home-room plan. 
TABLE XXXVII. NUMBER REPORTING THIRTY-THREE SELECTED SMALL NEGRO 























Yes 2 7 11 9 2 1 32 
No 0 0 0 1 0 0 1 
Total 2 7 11 10 2 1 33 
The home-room has possibilities of aiding the small 
high school to achieve its educational objectives 
and can be made the core of a democratic organi­
zation of the school. 
All of the one, two, three, six, and seven-teacher schools 
were organized on the home-room plan. Table XXXVII reveals fur­
ther that ninety per cent of the four-teacher schools were organiz­
ed on the home-room plan as compared to ten per cent of the four-
teacher schools that were not organized on the home-room plan. 
One of the four-ueacher schools did not answer the question rela­
tive to the organization of the home-room plan. 
Strictly speaking, the home-room, by whatever 
name it is called, is not an extra-curricular activity. 
Two general purposes, namely, providing guidance for 
the individual pupil and serving as an intermediary 
administrative unit of the schools, are commonly as­
sumed by home-rooms.-
Rice, Conrad and Fleming, op. cit., p. 52. 
Jacobson and Reavis, op. cit., p. 311. 
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Extra-Curricular Activities 
The writer assumes that student participation in extra cur-
ricular activities would have a positive effect on scholastic 
achievement. 
Table XXXVIII shows the extra curricular activities that 
were carried on in the reporting twenty-eight selected small Negro 
high schools in Oklahoma. 
TABLE XXXVIII. EXTRA CURRICULAR ACTIVITIES CARRIED ON IN THE 

























Tennis 0 1 3 2 1 0 7 
Basketball 2 6 9 8 2 1 28 
Baseball 2 4 4 7 2 1 20 
Softball 0 4 4 3 2 14 
Volley 
ball 0 2 3 4 1 1 11 
Debating 1 5 5 4 1 1 17 
Oratory 0 5 6 7 2 1 21 
Others 0 3 6 5 0 1 15 
Total 5 30 40 40 11 7 133 
One school in the two-teacher group, two schools in the 
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three-teacher group and three schools in the four-teacher group 
did not answer the question pertaining to the extra curricular 
activities. 
The larger the schools, the greater the number of activities 
offered to the students. 
Basketball ranked highest in all of the schools included in 
this study as the leading extra activity; whereas tennis ranked 
lowest in the extra activities. The others ranked respectively 
as follows: oratory, base ball, debating, others, soft ball, 
and volley ball. 
It is necessary that the school increase its opportu­
nities for boys and girls by providing vital educational 
experiences, both inside and outside the classroom.1 
2 There are civic-social values as stated by Koos in the 
extra activities; they are: rtsocialization, training for social 
cooperation, experience in group life, training for citizenship 
in a democracy, training for leadership, and better school spirit." 
The figures in Table XXXVTII will not tally with the number 
of schools reporting, due to the fact that many of the schools re­
ported more than one extra activity. 
Assemblies. — Tables XXXIX, XL, XLI, XLII, XLIII and XLIV 
inclusive deal with several phases of assembly programs studied in 
this questionnaire. From Table XXXIX, it may be seen that all 
of the schools answering the question pertaining ;to assemblies 
indicated that they had regular assemblies. 
1 
Ibid., pp. 250-251. 
2 Koos, op. oit., p. 585. 
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Table XXXIX indicates the number of small Negro high schools 
that have regular assemblies. 
TABLE XXXIX. NUMBER REPORTING THIRTY-FOUR SELECTED SMALL NEGRO 
HIGH SCHOOLS HAVING REGULAR ASSEMBLIES 
________________ T 
Regular One Two Three Four Six Seven 
assem- teacher teaoher teacher teacher teacher teacher Total 
blies schools schools schools schools schools schools 
Yes 2 7 11 11 2 1 34 
No 0 0 0 0 0 0 0 
Total 2 7 11 11 2 1 34 
One school in the three-teacher group had assembly once 
every two weeks, another school in this group reported a ten 
minute assembly, but did not indicate the frequency of this assembly. 
Two schools in the four - teacher group indicated the frequencies 
of their assemblies as one per weekly, while one school in this 
group had assembly once every two weeks. 
One school in the seven-teacher school reported having its 
assembly once a month. Table XXXIX indicates that all reporting 
schools had assemblies. 
Table XL reveals that among the schools studied, the time 
element for assemblies varies. Although the frequency of the as­
semblies in the schools studied varied considerably, as shown in 
Table XL, there were two intervals that a majority of the schools 
used in allotting the time to be devoted to -this purpose. They 
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were weekly and twice weekly. 
TABLE XL. FREQUENCY OF MICH SELECTED SMALL NEGRO HIGH SCHOOLS 




















Weekly 2 5 9 7 2 0 25 
Twice 
weekly 0 0 0 2 0 0 2 
Three 
times 
weekly 0 1 0 0 0 0 1 
Every 
two 
weeks 0 1 1 0 0 0 1 
Monthly 0 0 0 0 0 1 1 
Total 2 6 10 9 2 1 30 
One school, each, of the two and three-teacher schools did 
not answer the question. One school of the four-teachers schools 
did not indicate the frequency of its assembly, another school 
in this group reported that it had no set time. The data of these 
two schools were not used. Twenty-five or eighty per cent of the 
reporting schools had assemblies weekly, two or about seven per 
cent twice weekly and one each or three per cent three times 
weekly, every two weeks and monthly. 
Table XLI shows the length of the assembly periods in minutes 
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smd the number of schools that used the various number of 
minutes for assembly programs. 
TABLE XLI. LENGTH OF ASSEMBLY PERIODS IN MINUTES IN THIRTY-THREE 























10 0 0 1 0 0 0 1 
15 0 1 0 0 1 0 2 
20 0 1 0 0 0 0 1 
30 0 2 3 2 1 0 8 
40 0 0 0 1 0 0 1 
45 2 2 4 5 0 0 13 
50 0 0 1 0 0 0 1 
60 0 1 2 2 0 1 6 
Total 2 7 11 10 2 1 33 
One school of the four-teacher schools did not answer the 
question. One school of the six-teacher schools reported having 
an assembly period from thirty-five to forty-five minutes long. 
The amount of time devoxed to the assembly programs by the 
small Negro high schools reporting in this survey ranged from ten 
minuxes to sixty minutes. Of the schools indicating the length 
of the assembly periods, thirty-nine per cent of the schools devoted 
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forty-five minutes to assembly periods, as compared to three per 
cent of the schools that devoted ten, twenty, forty and fifty 
minutes respectively to the assembly period. Eight or twenty-four 
per cent allowed thirty minutes; six or about eighteen per cent 
allowed sixty minutes, and two or six per cent allowed fifteen 
minutes for assemblies. 
TableJOII shows the length of advanced planning for assembly 
programs by thirty selected small Negro high schools. 
TABLE XLII. LENGTH OF ADVANCED PLANNING FOR ASSEMBLY PROGRAMS 
IN THE REPORTING THIRTY SMALL SELECTED HIGH SCHOOLS 
Length One Two Three Four Six Seven 
of teacher teacher teacherteacher teacher teacher Total 
planning schools schools schools schools schools schools 
One year 0 2 3 . 4 1 0 10 
Half year 1 2 4 3 1 1 12 
One month 0 3 4 0 0 0 7 
Others 0 0 0 1 0 0 1 
Total 1 7 11 8 2 1 30 
One school in the one-teacher group aad three schools in the 
four-teacher group did not answer the question pertaining to the 
length of advance planning for the assembly programs. 
From Table XLII it can be seen that the reporting schools 
planned their assembly programs in advance as follows; twelve or 
forty per cent one half year, ten or thirty-three per cent one 
year, seven or twenty-three per cent one month, and one or three 
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per cent on other dates. From these data it can be seen that the 
planning i*or the assembly programs for one-half year ranked the 
highest and other periods ranked the lowest. 
TABLE XLIII. MAIN PURPOSES OF TEE ASSEMBLIES IN THE REPORTING 
THIRTY-ONE SELECTED SMALL NEGRO HIGH SCHOOLS 
Main One Two Three Four Six Seven 
purpose teacher teacher teacher teacher teacher teacher Total 
schools schools schools schools schools schools 
Adminis­




pation 0 2 1 2 0 0 5 
Educa­
tional 0 0 0 1 0 0 1 
Pupil par­
ticipation 0 3 2 4 0 0 9 
Religious 0 0 1 0 0 0 1 
Announce­
ments 0  1  2  1  0  0 * 4  
Guidance 10 11 2 0 5 
Total 1 7 10 10 2 1 31 
One teacher each in the one, three and four-teacher schools 
did not answer the question pertaining to the purposes of the 
assembly. 
One sohool each in the two and four-teacher schools indicated 
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that they had two purposes for having assemblies, viz., educational 
and administrative, and educational and entertainment, respec­
tively . 
Table XLIII reveals that pupil participation ranked highest 
as the purpose of the assembly, and education and religion ranked 
lowest. Other ranking were: administrative, guidance, pupil par­
ticipation, and announcements. 
Table XLIV reveals the "types of assembly programs carried 
on on vhe reporting schools. 
TABLE XLIV. KINDS OF ASSEMBLY PROGRAMS CARRIED ON BY THE THIRTY-
























pation 0 3 6 6 0 0 15 
Home room 2 
or sub­














school 0 3 7 4 1 0 15 




tainers 1 4 7 7 0 0 19 
Others 0 1 3 5 0 1 10 
Total 4 22 43 34 4 3 110 
•The figures in this table will not tally with the num­
ber of schools reporting due to the fact that many of the schools 
were organized so as to use more than one type of assembly program. 
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Table XLIV reveals that there were seven "types of as­
sembly programs used in the schools being investigated, and they 
ranked in their offerings as follows; home-room, outside speakers, 
faculty, grade school and pupil participation, subject class, 
and others, It is significant to note that the grade school and 
pupil participation ranked the same. 
Twenty per cent of the assembly programs presented by the 
small Negro high schools included in this study used some form 
of home-room participation, and about eighteen per cent of the 
types of programs used were of the kind utilizing speakers ar 
entertainers who were not connected with the school. 
In current practice there is a definite trend away 
from having daily assembly, but there is no general 
agreement as to how often assembly should be.^ 
Table XLV indicates the number of schools that called or did 
not call special assembly for outside speakers. 
TABLE XLV. NUMBER REPORTING THIRTY-ONE SMALL NEGRO HIGH SCHOOLS 























Yes 0 3 7 8 1 0 19 
No 1 4 4 2 0 1 12 
Total 1 7 11 10 1 1 31 
Fretwell, Elbert K» Extra-Curricula Activities in Secondary 
Schools, p. 218, ——— — —-
89 
There were thirty-one schools reported on the question asked 
if the principals would call special assemblies for outside 
speakers; there were nineteen or sixty-one per cent of the princi­
pals who answered in the affirmative, as oompared to twelve or 
about thirty-nine per cent of the principals who answered in the 
negative. One principal each in the one, four, and six teacher 
schools did not answer the question regarding special assemblies 
for outside speakers. There was one principal in the four-teacher 
school who reported that he would call special assemblies oc­
casionally for outside speakers. 
Student participation. — About fifty-eight per cent or 
more than half of the schools that reported indicated that they had 
a plan of student government. Forty-two per cent indicated that 
they did not have a plan of student participation. 
The number of schools in each group that answered "yes" 
and "no" to the question asking if they had a plan of student 
participation in school government is shown in Table XLVI. 
TABLE XLVI. NUMBER REPORTING THIRTY-"THREE SELECTED SMALL NEGRO 























Yes 2 4 4 6 2 1 19 
No 0 2 7 5 0 0 14 
Total 2 6 11 11 2 1 33 
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One school of the two-teacher sohools did not answer the 
question regarding the student participation in government. 
A study of 160 student councils in Class A and Cl as B 
high schools in Michigan revealed that in over three-fourths of 
the schools the council acted as the clearing house for student 
problems."'' 
2 Koos says, "Staff representation is essential, even though 
one principle of supervising the activities is guidance and 
cooperative leadership rather than complete direction and domina­
tion by the teacher." The writer assumes that this can be best 
done through student council organizations, thus giving the more 
important elements of student organizations ass (1) student 
leaders in the activities; (2) a student; council, senate, or cabi­
net; (3) a general organization of the student body; (4) a presi­
dent of the student body who may also serve as president of the 
student council and (5) boards for each large group of activities. 
The writer further assumes that to attain the full soope 
of educative values inherent is in considerable part dependent on 
the play of student initiative and that it is essential that school 
organizations make ample provision for student presentation. 
The objectives given by Ityers for a well organized student 
council are; 
1. To substitute real democracy as a form of social 
and self-control in place of teacher dominance; 
in other words to substitute internal for external 
control. 
^"Jacobson and Reavis, op. cit., p. 294. 
2 Koos, op. cit., pp. 597-598. 
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2. To acquaint pupils with machinery, duties and 
responsibilities of the individual in a deomcracy. 
3. To develop a respect for the group-made regula­
tions . 
4. To develop a spirit of willing cooperation between 
pupil anri pupil, and to encourage a closer relation­
ship between pupil and faculty. 
5. To develop qualities of good leadership and in­
telligent fellowship. 
6. To secure a thorough wise teacher guidance, the 
elimination of those corrupt practices which worked 
into the scheme of democracy as it functions in 
civil life. 
7. To afford pupils here and now the opportunity to 
live in a democratic organization, thus giving them 
the opportunity to practice with satisfaction the 
life of a good citizen.*1 
According to Douglass: 
Students of eduoational theory and the administra­
tion of schools appreciate the possibilities for 
practical training in citizenship, leadership, and per­
sonality, resulting from student participation in govern­
ment of their own conduct and group enterprise. 
It is the consensus of educational leaders that our schools 
should prepare students to live in a democracy. If this is accepted, 
the schools should provide opportunities for democratic living. 
1 
layers, H. B. Extra-Curricular Activities, p. 118. 
2 
Douglass, H. R. Organization and Administration of 
Secondary Schools, p. 3081 " 
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CHAPTER V 
SUMMARY, RECOMMENDATIONS AND CONCLUSIONS 
Among the thirty-four seleoted small Negro high schools in 
Oklahoma that participated in this study a noticeable and out­
standing characteristic "was in their organization and administration. 
There was not a great difference found in the length of 
class periods per day, nor was there an alarming difference in the 
number of class periods per day. The majority of the schools, how­
ever, were organized on the six daily class periods. 
To illustrate further, among the different sizes of schools, 
one hundred per cent of the one-teacher schools were organized 
on the eight daily class periods; about forty-three per cent of the 
two-teacher schools were organized on the eight daily olass periods; 
thirty-six per cent of the three-teacher schools were organized on 
the eight daily class periods; and the six and seven-teacher schools 
were organized one hundred per cent on the six daily class periods. 
A few of the schools that were studied had five and seven 
daily class periods. Generally they had longer class periods than 
the average Negro High Schools reporting in this investigation. Some 
of the principals indicated that they had lengthened the class 
periods and cut down on the number of periods per day to allow the 
class work to be better adapted to individual pupils provide an 
opportunity for supervised work. 
The main purpose of this investigation was to determine the 
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administrative practices among the schools included in this study 
Sixty-eight per cent of the check-lists sent to the 
principals was returned which made it possible for this study. 
The majority of the schools provided for a short period of 
opening exercises in the morning some having longer periods than 
others. 
From one to thirty minutes was allowed for the changing 
of classes. 
Less than half of the reporting schools provided in their 
daily schedule for morning or evening recesses and those that did 
provide for a recess allowed from three to thirty minutes for 
such purposes. 
The majority of the schools opened school in the morning 
at nine o'clock and closed the day at four o'clock. 
The average length of the school year was 177 days, with the 
majority of the schools having 180 days. The tenure of principals 
ranged from one to twenty-four years. The teacher's load ranged from 
four to eight cLasses per day; this did not include extra activities. 
Ninety-one per cent of the schools reported having an 
office. The proportion of those who had offices was greater among 
the one, three, six, and seven-teacher schools. The size of the 
offices ranged from 1 to 1000 square feet. These offices had for 
their main equipment; typewriters, mimeo machines, adding machines 
and a few other unnamed devices. 
Ail of the principals in the one, three, six, and seven-
teacher schools had assistance in their clerical work; the majority 
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of the two and four-teacher schools had clerical assistance, 'ihe 
principals who had any clerical assistance for the most part 
utilized the services of the students and faculty members to aid them 
in their clerical work. 
The experience of teachers ranged from less than one year to 
thirty-five years. 
Less than half of the schools reported that they had some form 
of health program. However, judging from the answers found in the 
check-list, it would seem that many of the health programs were 
irregular and not very well organized for effectiveness. 
The principals who responded to the check lists indicated that 
a large part of their time during school hours was devoted to 
teaching and study hall duties. Some of the principals had charge 
of a class during the time they had charge of the study hall. 
Very little time was devoted to administrative duties during the 
regular school hours. 
There were only two of the reporting principals who did not 
teaoh any classes at all. Forty-four per cent of the principals de­
voted five hours per week to supervision of instruction compared 
to one principal in the three-teacher schools who devoted thirty 
hours per week to supervision of instruction. Thirty of the re­
porting principals did their clerical work during regular school 
hours. 
With many of the principals carrying on a full teaching load 
during school hours and with the many duties commanding their 
attention, it was found that many of the school duties of the prin­
cipal had to be carried on outside of regular school hours. 
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Although the amount of time spent on school duties outside 
the regular school hours varied in different size schools, it 
was found that thirty-three per cent of the reporting principals 
spent from one to nine hours per week on school duties outside 
of the regular school hours and one principal spent fifty-five 
hours per week on school duties outside of the regular school 
hours, i'he writer assumes the latter to be one of those extreme 
cases. 
In the matter of guidance, sixty-four per cent of the reporting 
schools were attempting some form of educational and vocational 
guidance. The larger schools were doing more than the smaller 
schools with this phase of the educational program. Some princi­
pals indicated the need of a guidance program even though they did 
not have one. Counseling was the method used by the majority of 
the reporting schools. 
Practically all schools that reported used some form of 
directed or supervised study. The two methods more commonly used 
were divided class periods and study hall. 
There were found to be forty-three special or part-time teachers 
who taught the special subjects such as music, art, etc., however, 
some were teaching a few regular classes. 
Many of the principals reported that they had something to 
do with the choice of the teachers working with them; about ninety-
four per cent reported that it was a regular policy for the princi­
pal to interview candidates for teaching positions; six per cent 
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reported that they occasionally interviewed candidates for teach­
ing positions, and said they had authority to recommend candi­
dates, whereas, eighty-eight per cent of those who occasionally 
interviewed candidates also had the authority to recommend candi­
dates for teaching positions. 
Thirty-three of the thirty-four reporting schools indicated 
that they kept a permanent student record. The percentage of 
schools keeping permanent records was greater than any of the other 
school activities studied, bighty-three per cent of the schools 
that kept a student permanent record used the Oklahoma State De­
partment of Education Secondary Record sheet; seventeen per cent 
used other forms of record sheets. The records were filed in 
the majority of the schools in either a fireproof cabinet, wooden 
cabinet, or others. Fireproof cabinets were used by the majority 
of the reporting schools. 
A comparison of the schools organized on the home-room plan 
indicated that thirty-two of the reporting schools were so organized. 
Twenty six of the reporting schools had lunch rooms available 
for children to eat in; sixty-eight per cent of these schools 
furnished free meals to the students once daily. Three hundred and 
seven pupils carried their lunches to school and ate them in lunch 
rooms, class rooms, on campus, and in the auditorium. 
Basketball and baseball were the leading extra activities 
oarried on in the reporting schools. 
All of the schools included in this investigation had regular 
assembly periods, weekly, twice weekly, three times a week, every 
two weeks or monthly. The length of the assemblies ranged between 
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ten and sixty minutes. The assembly programs were planned for 
a month, a half year, or a year in advance. A little more than 
thirty-five per cent of the reporting schools used their assemblies 
for administrative purposes, although nineteen per cent of the 
reporting schools indicated that they would call special assemblie s 
for outside speakers. 
Nineteen of the reporting schools had a plan of student 
participation in school government, headed by student councils 
and student-faculty councils. Duties within the jurisdiction of 
the student councils pertain, in the majority of cases, to school 
activities; such as discipline, and in few cases administrative 
responsibilities. 
Free transportation was furnished eighty-eight per cent of 
the reporting schools. There were only four schools that did not 
furnish free transportation to their students. 
More than half of the reporting schools, indicated that they 
kept a record of all school funds by the use of a financial account­
ing system. 
It was found that the larger schools tended to keep a more 
systematic financial record than the small schools. 
There were eleven schools included in this investigation that 
were so organized that they could have an evening school; these 
schools were sponsored by the board of education, defense set-up, 
and vocational agriculture. 
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Concltisions 
Administrators of small Negro high schools must have a sound 
educational philosophy as a scale in weighing ol values ii their 
schools are to operate upon sound educational principles. 
The bell schedule is an importan-c feature in the organiza­
tion of any school. It determines the number, length and order 
of periods in the schools, and in part influences the smoothness 
of the school program. 
The length of periods in the selected small Negro high 
schools in Oklahoma was in the majority of cases either forty-
five or fifty-five minutes, 'i'he forty-five minute period was one 
of the common length of periods found in a National survey of 
small secondary schools.'1' A few schools were using longer periods, 
and the principals seemed to think that they were more advan­
tageous for the pupils. 
There were arguments in favor of the long and short periods. 
The short periods allow more classes, and a greater number of 
courses. The longer period on the other hand, provides more in­
dividual class work, and allows more supervision of study. 
The adoption of the longer period eliminates the double 
2 
laboratory period and simplifies schedule making. 
Ii the organization of a few of the schools were to be judged 
on the basis of their bell schedules as reported in reply 
"l • 
Ferris, E. N., Gaumnitz, w. H., and Brommell, p. R. 
W. S. Bulletin. No. 17. p. 211. 
2 
lor a more complete discussion of long and short periods 
refer to Rice, Conrad, and Fleming, The Administration of 
Public Schools Through Their Personnel, p. 290. 
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to the questionnaire, one might wonder about the type of institu­
tion operating in the name of a school. For an instance, alter 
calculating the bell schedule and checking the school hours with 
the number of minutes allowed for class period, opening exer­
cises, recess and passing of classes, a few of these schools 
were found to be short considerably in time to perform the work 
of their daily schedule. This was not the prevailing situation. 
There is considerable difference of opinions among educators 
in relation to the need of recesses during the morning and after­
noon sessions. Where a regular program of physical education is 
carried on, some authorities doubt the need of a recess. At the 
White House conference of Child Health and Protection of 1930, 
the experts agreed that a rest period of fifteen minutes should 
be scheduled during each half-day session.^ 
The majority of the reporting schools that had recess during 
the morning sessions allowed ten to fifteen minutes for it. 
During the afternoon sessions, less than one third of the schools 
provided for recess. 
If twenty to thirty minuses of a school program are to be 
given over to recess periods in the interest of health, it is 
reasonable that this time be as skillfully planned as any part 
of the daily program. 
The time school opens and closes is a matter of local con­
cern. Good school administration will take into consideration the 
Rice, Conrad and Flemings, op. cit., p. 290. 
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noon hour in the community so that the school will not place any 
unnecessary burden upon the home. Judging from the schools that 
reported, it would seem that the majority allowed for the traditional 
noon hour, and closed school for the day in ample time for the 
children to do many home chores required of them by their parents. 
Considering the general organization of the reporting thirty-
four selected small Negro high schools, it is questionable if 
the best results can be obtained with the methods of supervised 
study reported in this study. In some cases it was necessary for the 
principal to have a class and supervise the study hail at the 
same time. In a few cases when the principal had charge of the 
study hall, he used the period to perform his clerical work. 
With forty-five and fifty-five minutes as the prevailing length 
of class periods, it is doubtful if sufficient time is available 
for effective supervised study. It is gratifying to observe that 
some attempts are being made to work out some form of directed 
study. No doubt longer class periods would assist greatly in the 
effectiveness of supervised study. 
Ferris says; MTo use supervised study most effectively, a 
c l a s s  p e r i o d  o f  a t  l e a s t  s i x t y  m i n u t e s  i s  d e s i r a b l e . L e n g t h e n ­
ing the class periods would reduce the number of study periods 
each student has.2 
1 
Ferris, E. N. Secondary Education in County and Vi 11 »p-ar . 
p. 206. " ——— 2 
2 Rice, Conrad, and Flemings, op. cit., p. 449P. 
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If the small Negro high school is to meet the needs of the 
boys and girls in small rural towns and villages, it must accept 
as one of its "major responsibilities," that of adequate pupil 
guidance. This type of school is hindered sometimes by tradition, 
lack of funds, and a too heavy burden upon the personnel. A little 
more than three-fourths of the schools reported having a guidance 
program, but judging from statements of some principals, there 
were a few whose guidance programs were indefinite. There were 
many of the principals who realized the need for a guidance program. 
Ferris has made what appears to be a valuable suggestion for 
2 
the development of a guidance program among small high schools. 
His suggestion is that neighboring schools cooperate and have a 
common guidance counselor. Such a plan would be similar to that 
adopted by some school unions in employing industrial, and music 
supervisors and also union superintendents. 
Very few of the selected small Negro high schools offered 
other than the traditional courses, however, a few schools offered 
courses in commerce. Judging from the reports of the principals, 
many of the small Negro high schools might better adapt their cur­
riculum to the needs of the communities they serve by making frequent 
surveys of their towns and districts to determine the community 
and pupils needs. 
One of the objectives of education is universally agreed to 
be that of health; yet from the reports of the principals of the 
XFerris, op. oit., p. 252. 
2 
Ibid., p. 232. 
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selected Negro high schools, it would, seem that this phase of 
secondary education was in cases neglected. In many of the schools 
the health programs did not appear to he very well organized for 
the best advantage of the pupils. 
The majority of the reported schools furnished adequate places 
for pupils to eat lunches. A few schools reported types of health 
programs that might be suggestive to other small Negro high schools. 
One was the maintenance of a school clinic monthly under the super­
vision of a county doctor and nurse. 
"Smaller schools can do little in health service except as 
a part of a larger unit plan or a share in cooperative enterprise.""*" 
I'his does not excuse small high schools from performing their duties 
and utilizing what facilities they may have and making efforts to 
improve the health surroundings of the schools where they teach. 
The existence of some of these small high schools is due to 
the desire to make secondary education available to all children. 
In keeping with this philosophy of education, transportation has 
been provided for those who live long distances from school. Judging 
from the questionnaire replies, considerable progress has been made 
toward the establishment of free transportation for boys and girls at­
tending the selected thirty-four small Negro high schools in Oklahoma, 
-'-he desire for the expansion of this principle seems apparent, and 
it seems to be held in check only because of lack of finances. 
1 
Rice, Conrad and Fleming, op. cit., p. 176. 
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Practically all of the schools which supplies information 
relative to assemblies indicated that they made some provision for 
the same. 
The objectives of the assemblies were supplied by the princi­
pals, and for the most part, the types of program seemed to be 
carried out to fulfill the given purposes. The statement of one 
principal pertaining to the objectives of the assembly is rather 
enlightening. It was: "I often wonder." 
If school time is to be devoted to assemblies, there should be 
a good reason for their being held. Ferris says; 
It may be said that the assembly is one of the most 
important features of the small high school and should 
be given a place in every school program. It should 
reflect all interests of the pupils aijtd should be re­
garded primarily as a pupil interest. 
Rice and others say the following: 
If assemblies are to meet the student interest and 
have their greatest educational value, students should 
take the lead, both in working out programs, arranging 
for all of the duties which make for success in pre­
senting them, and in maintaining order. 
In the matter of student government, more than half of the 
schools reported provided for student cooperation. The schools 
that reported pupil participation in the school government in­
dicated that the students assumed duties and responsibilities 
within the limits of their experiences. It is doubtful if the 
government of any school can be successfully administered by in­
experienced high school pupils. However, it would seem that a type 
1Ferris, op.cit., p. 303. 
2 
Rice, Conrad, and Flemings, op. cit., p. 303. 
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of student and faculty cooperation might well bear investigation 
by the thirty-four selected small Negro high schools with the ob­
jectives of organizing in these schools a form of government which 
would function educationally. 
Judging from the reports of the principals, a large majority 
*> 
had something to do with the choice of teachers who were to work 
with them. The final recommendation to the governing board, no 
doubt, should be the duty of the superintendent. However. 
The principal is, or should be, more fully cognizant 
of the requirements of teaching positions within the 
school than is the superintendent and may fairly claim 
a share in the responsibility of filling these positions."'' 
The majority of the schools studied were organized on the 
basis of the home room. This type of organization would allow 
for a more democratic organization of the school. 
It should also make possible the development of 
a guided plan of student government, allow the home 
room teacher to act as an advisor and serve as an im­
portant administrative load among the members of the 
school personnel.2 
The small high school is not an institution peculiar to or 
restricted to the state of Oklahoma. It has made secondary educa­
tion available to several pupils who would otherwise be deprived. 
Ferris has stated very well that the place of the small high 
school should be; 
The senior high school in a small community should 
be the educational center of the community it serves; and 
1 
Ibid., p. 52. 
2Ibid., p. 598-599. 
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not as the small high school so often is, an insit-
tution isolated from all or the greatest part of 
the significant activities of the people it serves. 
In all its activities, however, it should exist 
primarily for the education of the youth of the 
community, and all expansion should be for the ul­
timate purpose of improving the educational opportuni­
ties of youth. 
The current practices among the reporting thirty-four 
selected small Negro high schools in Oklahoma seems to be of the 
traditional type. 
"The budget, planning and selection of teachers are basic 
administrative activities in which principals should participate. 
These schools offer subjects to their high school pupils that 
are generally offered to other high schools of similar type. The 
majority of the schools were outstanding in the following: 
clerical help, student government, and student transportation. 
To maintain a smoothly running school it is necessary for 
those in charge of the school to do some advanced planning; the 
principals who are responsible for operation of the schools in­
cluded in this investigation planned their school programs from 
one to twelve months in advance. 
xhe school subjects offered in these schools conform very 
much to -che subjects shown in chart form in the U. S. Bureau of 
Education, Bulletin No. 7, 1924, pages 46-47. A further illustra 
tion of subjects offered in the schools being investigated may be 
1 
Ferris, op. cit., p. 192. 
2 
Fngelhardt, op. cit., p. 280. 
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seen in graph form in The American Secondary School, by Koos, 
page 359. The majority of subjected courses offered in these 
selected Negro schools in Oklahoma are tabulated in this graph. 
Some of the reporting schools offered guidance to xheir pupils. 
Guidance as an accepted educational standard was divided into four 
parts—(a) "The character of the demands for modern secondary 
education; (b) change in social and economic order; (c) need of 
the adolescent for counsel and guidance, and (d) the necessity 
of avoiding waste in the process of education." 
ihe schools studied are organized on the 8-4 plan. 
"In the smaller school system a six-year secondary school 
appears to lend itself to a simpler and better organization. 
Recommendations 
The evidence revealed by the analysis of the data gathered 
by this investigation would seem to warrant the following re­
commendations. In the light of the findings of this study, the 
problem of the Negro school administrators in Oklahoma is typical 
of the problem of small school administrators; therefore, they 
should depart from the traditional practice of blindly imitating 
larger schools and develop a program of education that will fit 
the needs of their respective small schools. This can be accomplish­
ed by the development of a sane philosophy of education. The 
1 
Jacobson and Reavis, op. oit., p. 112. 
o 
Sngelhardt, op. cit., p. 127. 
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steps involved in xhe development of this philosophy entail: 
(a) the taking into specific account the qualifications or 
quality of the social group their schools are to serve; (b) the 
distinction between the aims of improving that quality or 
maintaining the status quo; (c) the selection of appropriate ob­
jectives in the preparation of pupils for efficient participa­
tion in a democratic society. 
In the light of the findings in this study the writer 
feels free to make the following recommendations: (1) That 
more guidance be given pupils who attend the schools included 
in this investigation; (2) that more regular health programs be 
organized in the schools being investigated; (3) that the plan 
of supervised study be more carefully taken care of; (4) that 
the assembly programs be planned so as to render the best type 
of educational procedures for those who attend them; and (5) that 
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High School Principal 
High School Teacher 
Custodian 
High School Pupil 
The above chart was made after a careful investigation by the 
writer who interviewed twenty-nine school principals included in the study. 
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APPENDIX B 
COURSES OFFERED IN THE SCHOOLS UNDER INVESTIGATION AND 
AN INDICATION OF THE ITEMS ON THE PERMANENT RECORD 
SHEET 
English-
Composition, Rhetoric, American Literature, English Literature 
Foreign Language— 
Latin, Spanish, French 
Science— 
General, Physics, Botany, Zoology 
History— 
Ancient, Medieval, Modern, American, English 
Home Economics-
Cooking, Sewing, Foods 
Mathematics 
Algebra, Plane Geometry 
Commerce— 
Bookkeeping, Penmanship, Stenography, Typewriting 
Manual Training-
Woodwork, Mech. Drawing 
Other Electives— 
Psychology, Art, music, Agriculture, pedogogy, Observation 
Practice 
Sample of a permanent Record 
Student's Name Parent's Name Birth Date 
Date of Admission Date of Graduation 
Length in weeks each course Periods per week Length of period 
No. Lab periods Total credits Students Activities 
Record of unfinished work Held in grade Gen. average grade 





August 28, 1942 
Dear Co-worker» 
Please find enclosed a questionnaire to be checked and re­
turned at the earliest date possible. 
The purpose of this questionnaire is to obtain information 
concerning your school organization and the manner in which 
it is administered. I am requesting that your whole hearted 
cooperation be given in this effort, and your criticisms are 
greatly desired. 
please observe carefully the number of minutes that are re­
quired to check this list. 
The above information is being sought to aid me in compiling 
needed material for a thesis I am writing in an effort to com­
plete the required work for a master's degree. 
A prompt reply will be highly appreciated. 
Respectfully yours, 





August 31, 1942 
Mr L. K. Jackson 
Binger, Oklahoma 
Dear Sir: 
I received your check list a few days ago and am delighted 
to return same to you. A little explanation to question 
No. 12, regarding candidates for teaching positions, the 
authority may not be given to me fully to recommend teachers, 
but no teacher is ever hired in ny school without my con­
sent. AH of your questions were easily answered except 
No. 27, however, I think that I answered it if not the fol­
lowing is what I have indicated: I have one teacher who 
has taught nine years, two teachers who have taught eleven 
years, and one who has taught three years. 
It took me only sixty-three minutes to answer the check 
list. 
Luck to you and the degree. 
Yours, 
I. H. Jackson 
Wheatly High School 
114 
APPENDIX E 
A STUDY OF ORGANIZATION AND ADMINISTRATION OF FIFTY 
SELECTED SMALL NEGRO HIGH SCHOOLS IN OKLAHOMA 
1. Number of periods per day _; length of periods in minutes, 
A.M. J P.M. ; number of minutes between class 
period's . 
a. Do you have a period for opening exercises? Yes No 
(make a circle arround correct one) 
(1) If so, how many minutes? A.M. ; 
b. Do you have a morning reces3? (encircle) Yes No 
c. Do you have an afternoon recess? Yes No 
d. Bell schedules Opening of school in morning 
Closing at noon ; opening for afternoon 
Closing for day . 
e. Length of school year; indicate in number of days 
2. How long have you taught as principal in your present locality? 
years . 
3. Please indicate separately, the teaching experiences of your 
high school teachers; as one year, no years, two years, 
three years, four and etc. 
4. Please indicate the daily teaching load of your high school 
teachers, as to the number of classes taught each day. 
5. Do you have an office? (encircle) Yes No 
a. What is its size? ft by ft 
6 Is there available in your school, either in the office or the 




c. Adding machine ~~ 
d. Other equipment 
If more than one please give number to the above questions. 
7. Do you have any clerical assistance? (encircle) Yes No 
(check below) 
a. Full time secretary 
b. Part-time secretuary ' 
c. Faculty assistant " 
d. Student assistants 
e. Other forms of assistance 
8. Do you have a central financial accounting system of all school 
organizations? (including classes, athletics, associations, and 
other organizations) (encircle) Yes No 
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9. Do you have a regular health program? (encircle) Yes No 
Check type of program: 
a. State subsidized -
b. School nurse _ 
c. School doctor 
10 How many periods do you have scheduled for teaching 
11. How many periods per week do you have for supervison of 
instruction, if any? 
12. If you have a study hall, how many periods per week are you in 
direct charge? (do not count periods which you might 
have a class in the same room while having charge of the study 
hail at the same time) 
13. How many times a week do you have a class period and study hall 
at the same time? 
14. How many periods per week do you allow for clerical duties? 
(during school hours) 
15. How much time per week do you spend outside of school hours on 
school duties? (Please indicate in terms of hours) 
a. Clerical duties hours 
b. Consultation with teachers hours 
c. Consultation with pupils hours 
d. Consultation with parents hours 
e. Committee meetings hours 
f. Coaching athletics hour s 
g. School obligations connec'ted with 






Please enclose a copy of one "of your permanent studenv record 
forms requested in question 16. 
16. Do you have a ssystem of educational and vocational guidance; 
Yes No (encircle correct answer) 
a. ifSflrat is your plan or method 
17. Do you have any opportunity for directed or supervised study? 
If so, please check from the following the method used. 
If more than one method is being used, place two (2) check marks 
after the one commonly used. 
a. Divided class periods 
b. S"Cudy hall — 
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o. General study period at the end of the day 
Other methods used; 
d. 
e. 
18. How many full-time high school teachers? 
a. Indicate any special or part-time teacher 
( 1 )  
( 2 )  
19. Is it a regular policy of your school for the principal to 
interview candidates for teaching positions? Yes No 
a. Are you given authority in recommendation of teachers: 
Yes No (encircle) 
b. Are you given final authority in the recommendation of 
teachers? Yes No (encircle) 
20. Do you occasionally interview candidates for teaching posi­
tions? (encircle) Yes No 
a. If so, are you given authority to recommend any of the 
applicants interviewed? Yes No (encircle) 
21. Do you keep a permanent student record? (encircle) Yes No 
(Please send me a blank copy of one of your record forms) 
22. Is your school organized on the basis of a home-room plan? 
(encircle) Yes No 
23. Do you have a lunchroom? (encircle) Yes No 
a. How often does the school furnish lunches? 
b. Under whose direction? —————_ 
24. How many high school students bring lunches to school? 
a. Under what condition do they eat? Please check, cafeteria 
regular lunch room , classroom , on campus , 
auditorium , no place provided , supervised by the 
teacher& , by the principal , 'by the janitor , 
by others , no supervision T 
25. Please check extra curricular activities that are available 
and accessible to your high school students: tennis , 
basketball_ , Football , volleyball, , debating 
, oratory , others " 
26. Do you have regular assemblies? (encircle) Yes No 
a. How often 
b. Length of assembly periods in minutes 
c. Do you use your assembly period for administrative purposes, 
such as making general announcements, etc.? Yes No 
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d. Do you plan your programs? (check below) 
1. For one year 
2. For half-year 
3. For a month -
4. Other lengths of planning 
e. xypes of program (check below) 
1. Student participation 
(a) by home room 
(b) by subject class 
(c) by grades 
(d) __ 
2. Faculty program 
3. Outside speaker or entertainer 
(a) If visitors come at a time other than assembly 
periods, do you call special assembly to allow 
them to speak if they desire? Yes No 
(b) What is your main purpose of your assembly program? 
27. Do you have a plan of student government? (encircle) Yes No 
a. If so, is the plan headed by (check below; 
1. A student council? 
2. A joint student-faculty council? 
3. Others " 
b. What duties or responsibilities are under the jurisdiction 
of the student government?*? _____ 
28. Does your school furnish transportation to high school pupils? 
Yes No 
a. Under what condition 
29. Please indicate the number of high school students enrolled in 
your school, 1941-42 , boys girls 
30. What is the average age of your high school students? Boys 
girls 
Name of School 
Year Month Date 
Signature of Principal 
31. Indicate methods of filing records, (check baLow) 
a. Fire proof cabinet 
b. Y/ooden cabinet ~ —• 
c. Other methods " " — 
d. ' — — 
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32. Do you have an evening school? (encircle) Yes No 
a. Tftho sponsors it? 
33. VJhat library facilities are available to your high school 
students? 
check please, daily papers , magazines , dictionaires^ 
encyclopedias , classics , periodicals , others^ 
V 













Born. Marshall, Texas. 
Attended elementary school—Marshall, Texas 
Moved to Taft, Oklahoma 
Attended grade school, Vernon, Taft, Oklahoma. 
Graduated 1917. 
Entered college, A & I State, Nashville, Tennessee, 
Graduated 1921. 
Did college work (summer) Lincoln University, 
Jefferson City, Missouri. 
Entered college (summer) Langston Uni"versity, 
Langston, Oklahoma 
Received B. S. Degree at Langston University, 
Langston, Oklahoma 
Attended Summer School, Prairie View State College 
and studied toward the degree of Master of Scienoe 
Principal of junior high school at Lima, Oklahoma. 
Instructor (summer school) Langston University, 
Langston, Oklahoma. 
Principal, Douglass High School, Binger, Oklahoma 
